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The objective of the study was to investigate the impact of supervision management and service-learning 
on learning development. The study location is Jayapura Junior High School, Papua Province, Indonesia. 
This case-study qualitative research method was used. Data were collected through observing and 
interviewing 11 participants. The first theme reveals that academic supervision management conducted by 
the principal has an impact on the quality of learning conducted by teachers in the classroom. The second 
theme shows that the impact of service-learning can increase students' interest in learning, fostering 
positive student attitudes and behaviors both in the class and in their community. The theoretical 
implications relate to the content of these outcomes for the development of learning theories and 
education management studies. The relevant practical implications relate to its potential contribution to 
the development of education in Indonesia as a form of effort to make Indonesian society prosperous. The 
central government is expected to provide more training programs and closely monitored funding to 
ensure equity and educational development for the younger generation in the Land of Papua.     
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1. Introduction

Education contributes significantly to the development of personality, social behavior, and 
valuable life experiences. Clearly, the impact of education is highly dependent on indicators of the 
quality of the school itself (Moran & Baghramian, 2022). This is in alignment with the goals of 
education, which is to progress the intellectual and emotional development of the self. Education 
is able to shape a positive character and attitude towards the surrounding environment. The 
development of education in Indonesia continues to be improved in order to educate the nation's 
life. This is in accordance with the mandate contained in the 1945 Constitution (UUD) and 
Pancasila. The implementation of education is carried out by upholding the values of human 
rights, religious values, cultural values, and national plurality with a systematic unity through an 
open and multi-dimensional system (Dewantara et al., 2019). Likewise, the development of 
education at the Junior High School level, where its implementation must be in the process of 
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acculturation and empowerment of students by providing role models, building willingness, and 
developing the creativity of students in the learning process (Mulang & Putra, 2023).  

The current literature reveals that the development of education in Indonesia has been lifelong 
(Hikmah, 2022). The way to do this is by setting an example, building positive motivation and 
developing students' creativity in the learning process. This is done by schools throughout 
Indonesia. It's just that the application of the learning model and curriculum may adjust to the 
conditions of existing facilities and teachers. As a result, education in Indonesia is uneven. There 
are still many children at the primary school level who cannot continue to the next level of 
education and drop out of secondary school due to various factors. For example, poverty, 
illiteracy, and family. It is understood that many of the current central administration's programs 
are still not on target. Indeed, the development of education must be carried out by inviting all 
components of society through participation in the organizing and controlling the quality of 
education (Niyi & Chinwuba, 2022; Mughal et al., 2019; Shahidul & Karim, 2015). 

The initial observation revealed that Papua Province is one of the regions in Indonesia that is 
categorized as a backward and underdeveloped area with an illiteracy rate of 21.9 percent. The 
Papua region has a proportion of millennial generation of productive age of around 1.37 million 
and generation Z of around 1.30 million. The province's Human Development Index [HDI] in 2021 
was recorded with a score of 60.62, which is in the poor category throughout Indonesia.  The 
Central Government through the Ministry of Education and Culture is moving the Affirmation 
Program for Secondary Education [ADEM] in 2023 as one of the efforts to equalize education for 
Papuan children. In the 2022/2023 school year, the highest number of ADEM recipients in Papua 
and West Papua was recorded at 1241 students.  However, the program has not been able to make 
Papua out of the 3T (frontier, outermost, and underdeveloped) zone.  

An empirical review shows that the condition of education in some remote areas of Papua is 
inadequate, including the performance of school principals, teachers, and school facilities (Werang 
et al., 2022). The development of education, particularly in junior high schools in Papua, has not 
been maximized. However, there is evidence of a number of junior high schools in Papua Province 
that have applied innovative interactive learning model strategies (Rismawati et al., 2022). The 
study describes a number of factors that contribute to the low level of education development in 
Papua. These include conflict-prone areas, poor monitoring and evaluation of scholarship holders, 
curriculum development, teacher equity, teacher quality standards, travel costs, and school 
infrastructure that still lags behind other major cities in Indonesia (Dabamona & Cater, 2019; 
Mollet, 2007; Simoncini et al., 2021; Werang et al., 2019).  

Literature reviews reveal that principals who are able to develop Supervisory Management well 
are able to have a positive impact on the implementation of education (Salim & Hasanah, 2021). 
Several studies have observed that supervision management by school principals has boosted 
teachers' productivity and motivated them to make better use of information technology 
(Nafisatun, 2022; Nurwati et al., 2021; Wahyu, 2020). Unfortunately, not all educational institutions 
have the availability of qualified learning technology. Public Secondary Schools in Nigeria are 
alleged to have low management supervision during the Covid-19 pandemic period (Ategwu et 
al., 2022). However, there is also evidence that academic management supervision has no 
significant effect on the quality of teacher competence. This is due to the failure of school 
principals to carry out their function as academic supervisors for teachers in schools.  

Marcus et al. (2020) found systematic evidence that in the era of digitalization, the use of 
technology in distance learning and hybrid learning models is increasing. In the midst of this 
phenomenon, service-learning offers a learning model that attracts the attention of today's 
millennial generation to engage in technology-based service learning courses. Findings support the 
utilization of service-learning by focusing on the development of student learning outcomes in 
community, family, and civic environments (Marco-Gardoqui et al., 2020). Other findings differ 
that service-learning not only influences students' academic achievement but can also support the 
education of pre-service teachers who are exposed to diverse groups in their schools and 
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communities. Teachers can grow professionally when practicing student-centered pedagogy 
through project-based service-learning (Dunbar & Yadav, 2022; Márquez-García et al., 2020; Resch 
& Schrittesser, 2023). This research shows its novelty by investigating these two themes in relation 
to the institutionalization and practice aspects of the discipline of education at the Junior High 
School level, which is in fact the second level to achieve higher education in order to overcome 
ignorance and poverty in Indonesia. 

1.1. Education Development  

Educational development is an effort made to upgrade teaching, curriculum, organization, and 
several aspects of educational development (Land, 2004). There are three educational development 
strategies put forward by previous findings, including; (1) developing teacher competency both in 
the teaching and learning process; (2) the role of parents in shaping the characteristics of students 
in the family environment; (3) student involvement in creating an effective teaching and learning 
process (Amundsen & Wilson, 2012). The dimensions of the findings reveal that educational 
development has a wide-ranging impact with six focal points: student satisfaction, confidence in 
the learning process, teacher performance, student perceptions of teacher and academic staff 
performance, and the impact on the institutional culture of the educational institution. Clearly, 
evaluating the impact of educational development should be in line with the intervention 
strategies used to realize a greater positive impact on education (Kreber et al., 2001). Educational 
development can be carried out by improving learning materials through the role of school 
principals to encourage teacher performance and professionalism. Learning materials listed in the 
curriculum need to be supplemented with other actual materials or sources. So that students are 
motivated to learn the subject matter provided by the teacher (Warisno & Hidayah, 2022). The 
utilization of learning styles has been shown to produce the best educational results. The 
appropriate teaching approach is one that is used or used in accordance with the subject and the 
teaching and learning process. The educator's method must constantly be goal-oriented, not tied to 
a single teaching method but combining several methods (Pashler et al., 2008). For schools to 
achieve student academic accomplishment, the availability of facilities is of particular relevance. 
From the standpoint of school facilities, it is necessary to pay attention to efforts such as: (1) efforts 
to understand the function of educational media in depth; (2) understanding the use of 
appropriate educational media for teaching and learning interactions; (3) understanding in making 
practical media; and (4) understanding in choosing the right media in accordance with the learning 
curriculum objectives and the content of the material being taught (Ilomo et al., 2018). Further 
studies reveal that ineffective education development strategies can occur due to poor policy 
implementation, principal management systems, budget limitations, and political inference and 
corrupt practices (Hussain et al., 2012). 

1.2. Supervisory Management 

Supervisory management is the act of supervising a team and providing guidance on day-to-day 
business operations. Managers and supervisors serve as the link between the workers and the 
leadership team. Managers conduct interviews, set productivity requirements, monitor employee 
progress, and assist in the establishment of business objectives. Managers may assist their 
employees feel more confident in their jobs while also improving communication between them 
and senior management (Mosley et al., 2014). According to the findings of the study, leaders play a 
role in enhancing employee retention in terms of keeping individuals in the firm. Such an impact is 
possible as long as supervision management is capable of actively supporting personnel. 
Supervisory management has demonstrated a wide range of work cultures. This work culture will 
influence the environment that determines whether or not people stay with their team. Regardless, 
the principal's role as a supervisor is fluid. It is determined by the school's culture and the 
complexity of each role (Goulden, 1995). According to the literature, the principal's role in teaching 
and leadership is vital to educational progress. Skills in supervision management will foster 
responsible leadership, encourage teacher performance and professionalism, prepare instructional 



T. Umkabu / Journal of Pedagogical Research, 7(5), 223-236  226 

materials and curriculum, and develop qualified technical skills (Yunus et al., 2012). The 
principal's supervision in the form of assistance offered to teachers and school workers strives to 
increase their abilities to develop better teaching and learning conditions. Principals can identify 
performance issues, provide comments, and provide direction and assistance to teachers and 
educational personnel in order to attain an ideal level of productivity through attentive 
supervision (Noor et al., 2020;  Putra & Hariri, 2023;Yousaf et al., 2018). Further research found that 
the principal's job as a supervisor plays a vital part in ensuring that teachers and employees follow 
school policies, procedures, and rules. As a result, a thorough supervision management role may 
ensure that work norms and ethics are followed in order to establish a quality, professional, and 
productive workplace (Agih, 2015).  

1.3. Service-Learning 

Service learning is a teaching and learning method that integrates positive and meaningful 
community engagement through academic learning, personal development, and civic 
responsibility (Schröten & Nährlich, 2011). Service-learning has been shown to connect students, 
academics, and the community when all are involved in one overall service learning program 
(Aramburuzabala et al., 2019). Service-learning strategies in education can help students become 
human beings who assist the larger community while also favorably impacting academic progress 
and future jobs. in the sense of serving others to increase the sense of caring and the creation of a 
culture of community involvement. Students who have participated in service-learning 
opportunities through higher education should develop a sense of service (Dunbar & Yadav, 2022). 
Service learning encourages students to apply what they have learned in class to serve the 
community. As a result, insights into the service learning system must be tailored to the 
community's status and requirements. The first step is to create a learning design based on 
specified objectives and evaluation criteria. The process is subsequently aimed toward examining 
site selection, identifying learners' roles and responsibilities in the project, and determining the 
form of application from the learners' perspective. The goal is for students to exhibit what they've 
learnt. Learners are invited to create a learning design in the form of service learning at this stage 
(Astin et al., 2000). Service learning involves almost any helping activity that refers to direct service 
to individuals, indirect service to the community, and advocacy work. Teachers should be aware 
of the philanthropic impulse as well as the challenges that students may face during such learning 
(Speck, 1996). Direct service can include tutoring, meal preparation, patient care, and assisting 
displaced families. Indirect service is any activity done indirectly to improve the environment, 
such as fundraising events, working in stores, collecting money, and planting trees. Learners can 
advocate by writing letters to government officials, marching on picket lines, and educating others 
about potential policy changes (Bringle & Hatcher, 1996).  

Based on the research problem's background, two problem formulations are obtained that aid in 
determining the direction of research and clarifying the goals and objectives of this research, 
namely:  

RQ 1) What is the impact of supervisory management on learning development strategies in 
junior high schools?  

RQ 2) What is the impact of service-learning pedagogy on learning development strategies in 
junior high schools in Jayapura? 

2. Method

2.1. Research Design 

The intent of this research is to obtain in-depth knowledge about the implementation of the 
Supervision Management and Service-Learning Pedagogy functions carried out by school 
principals for students. The steps for conducting qualitative case study research begin with 
selecting cases that focus on educational phenomena in the 3T (underdeveloped, frontier, and 
outermost) areas. The second step is to conduct a review of the most up to date literature to further 
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sharpen the formulation of the research problem. The third step is to formulate the focus and 
research problem and then collect detailed data. The collected data is refined by checking all the 
data and then processing it based on categories. And encoding or coding is carried out and 
correcting interview answers that are considered unclear to help the data analysis process. The 
data analysis process was carried out carefully, supported by theoretical insights and expert 
guidance in the field of education. The final step in case study design is to make a conclusion 
containing the synthesis described previously regarding the facts in the field that are in accordance 
with the problem formulation. The primary topic of this study is supervisory management and 
service-learning in the Jayapura Junior High School Development Strategy. To accomplish these 
goals, the study employed a case study research design using a qualitative-descriptive technique. 
This study was driven by Mohr (1999) qualitative effect analysis method, which depends on 
human observation. This research strategy is ideal for usage since it may provide a picture of the 
activities, the reality of the educational world, social life, and the perceptions of the research 
targets in order to establish cause-and-effect links as the study objectives.  

2.2. Participants 

Junior high school teachers from Jayapura, Papua Province, took part in this study. There were a 
total of 11 participants, with 5 ladies and 6 men. Participants included a principal, a deputy 
principal, two teachers of Religious Education and Ethics, two teachers of Citizenship Education 
subjects, one teacher of Social Science, one teacher of Mathematics subjects, one teacher of 
Indonesian Language subjects, and two academic staff. 

Table 1 
Demograpical characteristics 
Variable Frequecy Percentage 

Gender 
   Female 
   Male 

 
5 
6 

 
45.45 
54.55 

Categoryi 
   Headmaster 
   Vice of Headmaster 
   Teachers 
   Academic Staff 

 
1 
1 
7 
2 

 
9.09 
9.09 
63.63 
18.18 

Age 
   25 – 35 years 
   36 – 45 years 
   46 – 50 years 
   50 years and above 

 
4 
4 
2 
1 

 
36.36 
36.36 
18.18 
9.09 

Total 11 100 

 
2.3. Instrument 

The impact of management supervision can be seen in the improvement of teacher teaching 
quality, the growth of the teaching profession, which involves the provision of facilities to support 
the smooth teaching and learning process, the improvement of teacher knowledge and skills, the 
provision of guidance and coaching in terms of implementing the learning curriculum, selecting 
and using teaching methods, learning tools, and teaching evaluation. Service learning has an 
impact on learning growth in several ways, including knowledge, comprehension, skills, 
appreciation, emotional, social interactions, physical, ethical or moral, and student attitudes. 
Students' behavior has changed as a result of what they have learned. 
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2.4. Data Collection 

Data were collected through observation techniques and semi-structured participant interviews. 
First, direct observation where researchers observed learning activities for one semester in the 
even semester academic year 2022/2023. Second, the interview technique was carried out by 
asking questions that allowed participants to provide broad answers. Questions were directed at 
revealing their lives, concepts, perceptions, roles, and educational development activities at the 
School. During the researcher's fieldwork, interviews were performed. Each participant was 
interviewed for 20-45 minutes in their workplace. The questionnaire was created using educational 
development theory and was validated by two education and curriculum development academics. 
It was believed that by using a tape recorder and a notebook, the data gathered might be correctly 
and comprehensively recorded. 

2.5. Data Analysis 

There are six stages in the qualitative data analysis technique which were then modified into four 
stages based on the research conducted Baškarada (2014). The first stage involves collecting data 
and validating all information obtained based on the research theme, including; Supervisory 
Management; Service-Learning Pedagogy; Development Strategy. Researchers take field notes and 
select important data to support points in the research report to then form initial codes. The next 
step is to minimize and categorize data based on research objectives. At this stage the researcher 
classified the data into theme codes. Data were organized into groups depending on date, 
participant characteristics, and study responses. Researchers use their expertise to evaluate the 
data to ensure that the data is not miscategorized. The third stage involves describing the data in 
narrative form after conducting a descriptive analysis. At this stage the researcher presents an in-
depth description of the impact of supervision management of learning pedagogy services on 
educational practices in junior high schools. Data categories to answer the first research 
formulation with codes: RQ1_1,2, and 3.. The data categories for the answers to the second 
research formulation are coded: RQ2_4,5,6, and 7. The final stage is drawing conclusions that 
contain information relevant to the research objectives. The conclusion is stated simply so that the 
reader can understand it. 

3. Results and Discussion 

3.1. Impact of the Headmaster's Academic Supervisory Management on Learning Development 
Strategies 

The first theme explains the learning development strategy by applying the academic management 
supervision function carried out by the principal to the teachers. The findings reveal that the direct 
impact of supervision management is felt by the teachers at school. Teachers are motivated to 
develop quality teaching and learning situations. The principal does not only overcome the 
difficulties experienced by the school materially. For example, repairing school buildings, adding 
classrooms, and adding equipment. The principal also functions for the smooth management of 
learning in the school. This is what is revealed in the first findings regarding appropriate strategies 
for supervision management to improve learning in junior high schools. The principal has assisted 
teachers in developing their competence through training programs. Although it has not been 
running optimally because it is constrained by the cost of travel accommodation and inadequate 
facilities. Therefore, not all teachers have received competency training, especially in the capital 
city. The concept of supervision management focuses on the principal's assistance in overcoming 
problems faced by teachers so that the quality of their performance improves. Observations made 
of the principal's and teachers' activities at school are shown in data (1). 

(1) “In curriculum development, principals developed the concept of teachers' working groups and 
guided classroom action research (PTK). Teachers reported that they received guidance from the 
principal to foster a climate for improving students' learning processes and outcomes. Some teachers 
have also received competency training to improve their professional academic skills.” 
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Data (1) explains that principals have a strategic role in improving the quality of teachers in the 
teaching and learning process at school. This finding provides empirical evidence of the principal's 
leadership in carrying out the supervision function as shown in the previous literature using a 
quantitative research approach. Kaufman (1976) explains that school principals assess the need to 
instill, promote, and improve mental, moral, physical, and artistic development. The planning in 
question is the process of determining the goals to be achieved as efficiently and effectively as 
possible by selecting programs for educational management purposes. Mental development is 
developing teachers' attitudes and behavior regarding teachers' obligations based on their 
respective duties. In order to improve performance as a manager in junior high schools, school 
principals are responsible for planning, coordinating, controlling and implementing school 
programs well. School principals can provide facilities and opportunities for teachers to carry out 
professional development activities (Zaid et al., 2022). Opportunities to improve teacher 
competency are provided through teacher training activities in the school environment and 
outside the school. In this research, teacher training activities focused on the use of technology. 
Evidence reveals that digitalization-based teaching competencies have been proven to have a 
positive effect on student learning in the classroom (Lin et al., 2023). It can be understood that 
teacher training is not only to improve skills, but also to shape teachers to be accustomed to 
thinking critically and providing solutions to face education that is adapting to current 
technological advances.  

In this case, to carry out the function of academic supervision, school principals attend 
competency learner training organized by the Directorate General of Teachers and Education 
Personnel, Ministry of Education and Culture of the Republic of Indonesia. In the training, 
principals are given a learner principal module which contains planning academic supervision, 
implementing academic supervision, analyzing results, providing feedback, and following up on 
the results of academic supervision, as well as preparing reports on the results of academic 
supervision. Four of the seven principles have been implemented quite well, namely the principle 
of practice where academic supervision is carried out in accordance with the situation and 
conditions. Functional which means it functions as a source. Relevance where academic 
supervision is carried out in accordance with and supports the applicable implementation. 
Scientific, which means that academic supervision is programmed and continuous, objective, and 
uses valid instruments. The other three principles, namely academic supervision with a democratic 
spirit, cooperative or working well together, and constructive and creative, are still being pursued, 
given the teachers' opinions that school principals sometimes apply leadership that is less 
democratic, constructive, and creative. More in-depth results of interviews with participants as 
data (2). 

(2) “There are several techniques of academic supervision conducted by principals, namely; 
conducting classroom visits, classroom observations, individual meetings between principals and 
teachers, non-classroom visits, and self-assessment. Principals also implement the principles of 
academic supervision.”  

From data (2), it can be understood that the management supervision function carried out by 
the principal is relatively ordinary and still simple. The teachers argue that the practice of 
supervision needs to be carefully planned by the principal so that the expected positive impact on 
learning development can be maximized. By improving the quality of teacher performance, the 
impact of the implementation of this academic management supervision will be even greater. This 
is evident from the interviews with the participants, who are teachers who have received 
competency training and guidance from the principal regarding the curriculum and the teaching 
and learning process in the classroom. It's just that there is more implementation in the classroom. 
Some teachers expect more direct methods outside the classroom on an ongoing basis. Especially 
guidance related to the use of information technology and the internet. Because some teachers do 
not have the competence to use IT as a method that supports the teaching and learning process. 
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These findings also explain that school principals carry out soft skills training activities to 
improve their functions. The principal guides and directs teachers to carry out educational 
procedures to support progress in the world of education. Success as a supervisor will greatly 
depend on the principal's ability to provide supervision and control to improve teacher 
performance. This is a preventive measure to prevent teachers from committing deviations and 
being more careful in carrying out their duties (Amelia et al., 2022).  To find out the extent to 
which teachers are able to carry out learning in the classroom, the principal periodically carries out 
supervision activities, namely by observing the learning process directly, especially in the selection 
and use of learning methods (Zohriah et al., 2022). In this way, the school principal will know the 
teacher's strengths and weaknesses in the learning process and find the best possible solution. 
Previous findings explain that providing coaching and follow-up to correct teacher deficiencies 
and maintain their excellence will have a positive effect on the student learning process.  

Appropriate services for teachers in the form of assistance, encouragement or guidance from the 
principal to help teachers to carry out their duties as well as possible. This supervision function is 
also an effort to help teachers solve the obstacles faced in the teaching and learning process. So it is 
expected that it will have a positive impact on student learning outcomes. Interview results about 
academic supervision in data (3). 

(3) “School principals should be competent in carrying out supervision, according to the regulation 
of the Minister of National Education of the Republic of Indonesia Number 13 of 2007 concerning 
School/madrasah Principal Standards, which includes several stages as follows: (a) planning 
academic supervision programs in the context of professional development of teachers; (b) 
implementing academic supervision of teachers using appropriate approaches.” 

The first finding has revealed that the impact of carrying out supervision management 
gradually encourages educational development through efforts to motivate teachers in the 
teaching and learning process of students. Basically, the ability of academic supervision is 
expected to improve the principal's ability to manage the curriculum and improve the quality of 
learning. However, it depends on the ability of the school principal to carry out this function. What 
is clear, to realize a broader impact on the development of education through academic 
supervision, it is necessary to carry out the roles and functions of educators in achieving the vision, 
mission and goals of national education. The findings explain that the principal's leadership has a 
direct impact on improving teacher performance (Hartinah et al., 2020). Previous studies explain 
that when teachers feel comfortable with the principal's leadership and feel less pressure, they 
have confidence in their own abilities and determination in teaching (Barni et al., 2019).   

In the opinion of Snae et al. (2016) school principals play a strategic role in improving 
educational quality, particularly in school development efforts and as implementers of eight 
national education standards, which include: (1) content standards related to curriculum 
development and implementation; (2) process standards related to the learning process carried out 
at school; and (3) educational assessment standards related to student learning assessment, 
analysis, and evaluation; (4) graduate competency standards related to achieving standards and 
learning outcomes; (5) educator and education personnel standards related to educator 
qualifications and competencies; (6) management standards related to management that must be 
carried out for all elements in educational institutions; (7) education financing standards related to 
school budgets; and (8) facilities and infrastructure standards related to infrastructure contained in 
education institutions. In relation to these eight national standards of education, observations 
made at junior high schools in Jayapura found a number of limitations in the development of 
education, especially in relation to standards 5, 7 and 8. Not all educators have visionary 
leadership that is good enough to pay attention to improving education. When teachers in certain 
courses are unavailable, other teachers, particularly those in religion and ethics, will teach these 
subjects. As a result, the material provided must be less than optimal because it does not master 
the learning curriculum. The availability of supporting facilities and infrastructure is still lacking. 
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There are still a limited quantity of school textbooks available. Similarly, computers are used to aid 
in the advancement of information technology.  

These eight national education standards are also benchmarks in the implementation of 
education for school accreditation. So it is clear that the function of supervision is very important 
in supporting the development of education in junior secondary schools. Such an important role in 
building a quality school climate has an impact on the quality of student learning outcomes which 
in turn is influenced by the self-competence of the principal. of course, it is supported by various 
policies, programs, and activities to improve competence.  

3.2. Impact of Service-Learning Pedagogy on Learning Development Strategies 

The second theme explains the learning development strategy by implementing service-learning. 
The findings reveal that the real impact of this strategy can be seen in the attitude and behavior of 
learners both in the family, community and classroom environment. Service-learning produces a 
positive impact in improving the understanding of academic subject matter only if students can 
discuss with teachers about their service experience. The parents appreciated the teachers for the 
change in their children's behavior, who have a sense of confidence and serve their parents in a 
unique way. Similarly, in the neighborhood, some students are very happy to participate in social 
service activities. In the classroom, students are quite active in discussions and are motivated to 
gain added value from a topic given by the teacher. Service-learning focuses on the process of 
changing behavior in the form of knowledge, attitudes and skills existing in students and overall 
student behavior (Astin et al., 2000). This change is permanent in behavior that occurs as a result of 
training or experience that occurs during classroom learning which is then simply practiced in the 
surrounding environment. Interview results as data (4). 

(4) “The learning process using the service-learning concept is individualized and contextualized, 
meaning that the learning process occurs within the individual according to their development and 
environment. The learning process focuses on the interaction between children and their 
environment, both among learners, learners with learning resources, and learners with their 
teachers.” 

Based on data (4), it can be understood that the concept of service-learning in Junior High 
School focuses on interactions between individuals and the environment. The observation found 
that several learning methods were also carried out, including discussion learning method, lecture 
method, and tour work method. The discussion learning method prioritizes students' discussion 
activities in learning to solve problems. This method is carried out by forming discussion groups to 
discuss a problem. This method is for use in grade IX, and is usually interesting and makes 
students more focused on the subject matter provided by the teacher. The lecture method 
accompanied by questions and answers, assignments, and discussions is practiced for classes VII 
to IX. The field trip method utilizes the environment or certain places in Jayapura as a source of 
knowledge for students. This tour activity is carried out once a year.  

The concept of service-learning at this junior high school in Jayapura is still relatively new. The 
reason is due to the limited number of teachers who understand how this concept is carried out in 
the learning curriculum. The service-learning concept is intended to provide service to others. This 
service activity is designed in a very simple way considering that it is practiced in Junior High 
School. So that the results are in accordance with the learning objectives. The findings as data (5). 

(5) “In practice, there are several choices of people who become service-learning objects, including; 
(1) family; (2) close neighbors; and (3) friends of students who are not in the same class. These 
criteria are then adjusted to the materials and values taught in the classroom.” 

From data (5), it can be understood that the positive impact of service-learning learning is also 
felt by the parents. They give appreciation to the teachers for the learning strategy that has been 
done. As a result, the learners were quite enthusiastic and liked the subject using the service-
learning method compared to the conventional method. Students were motivated and willing to 
learn to understand how to serve others and their parents at home. Even some parents are very 
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sharing student reporters telling homeroom teachers that their children have care and serve 
parents quite well. For example, by making their father a cup of coffee, helping to clean the house, 
and helping to look after their younger siblings with affection. Previous findings reveal that 
service learning has provided concrete evidence that allows students to overcome various 
problems they encounter while carrying out community service through the academic teaching 
process. Such practices have effectively increased engagement and motivated students. Uniquely, 
no adverse effects were found from service learning. In fact, this learning has encouraged students 
who initially did not respond well to traditional teaching methods (Filges et al., 2022). The 
interview was then conducted to find out how the stages of learning using the concept as 
explained in data (6). 

(6) “Students are not expected to create a strategy based on the requirements of the community 
during the preparation stage. Instead, the teacher assigns a task related to the themes taught, notably 
religious education and ethics. Learners discuss this assignment in groups, then create a plan that 
includes: (1) steps on how the information and values in the material can be used to provide services 
to others, and (2) who will be the target and why that person was chosen.” 

In summary, data (6) has explained the stages of service-learning practice in schools. There are 
various methods to perform service activities, including physically assisting people and 
entertaining others. This assignment is designed to boost kids' self-esteem. There are also 
possibilities for pupils to help others together in the area by practicing mutual cooperation in order 
to impart the idea that working together yields better results than working alone.  

The impact of the service-learning concept on learning development provides real evidence for 
students' attitudes and behaviors. Because the scope of learning is expanded into learning in the 
classroom and outside the classroom. It's just that there are limitations rather than the competence 
of teachers and principals who are not sufficient enough to develop this concept maximally in the 
school learning curriculum. The service-learning learning model at the junior high school level is 
still very simple. Therefore, this learning method has not been able to maximize the sense of 
responsibility, appreciation of diversity, and stewardship (Catete et al., 2022). This is because the 
students' abilities are not yet qualified for more complex local and global service-learning activities 
such as at the senior high school and college levels. Data (7) interview results about service-
learning that creates caring citizens. 

(7) “The school emphasizes service learning and a commitment to community service as an 
important part of the curriculum. This element of learning is expected to help students develop 
critical thinking skills, positive community relationships, and a sense of empathy and compassion 
for themselves and others.” 

Thus, from data 7, it can be explained that the concept of service-learning is relevant to be 
practiced in junior high schools. Thus, students can become global citizens who have broad 
horizons, noble ethics, and are also intelligent. The school also requires students to participate in 
tutoring and social service activities. Students learn to feel comfortable in a new environment. To 
find things in common with others who may be different, and students learn to make a positive 
difference in their school and neighborhood. This learning concept is very interesting because it 
not only refers to the place of learning which is carried out in different places but also carries out 
activities to serve others and the community by referring to religious and ethical learning 
materials. This means that this concept is able to have a positive impact not only on students but 
also on their families and the environment around them.  

Previous studies revealed the advantages of service-learning, namely making students achieve 
learning objectives, have self-satisfaction with learning outcomes, learn while working in a fun 
way, and can motivate students to care about the environment around them. If the previous 
findings reveal that in Higher Education the practice of service-learning has an impact on the 
results of the course during one semester (Eyler et al., 1997). Comprehensive empirical evidence 
using a qualitative approach on the impact of supervisory management conducted by principals 
and service learning implemented by teachers was not included. Filges et al. (2022) discovered 



T. Umkabu / Journal of Pedagogical Research, 7(5), 223-236    233 
 

 

 
 
 

through a comprehensive assessment of bibliographic databases that service-learning had a 
significant impact on improving learning outcomes and student academic attainment. 
Furthermore, published and unpublished material in 2020 discovered that the service-learning 
model had no negative impact on students' academic achievement. Curricular-based service-
learning, on the other hand, can integrate classroom instruction with community service. Previous 
studies have lacked a thorough literature evaluation that reflects the methodology of utilizing the 
supervisor function of management and service-learning. Previous studies have concentrated on 
medical and nursing, languages and environmental sciences, computer science and information 
systems, social research, business and economics, and so on (Salam et al., 2019).  

The novelty of this research conclusion is that the influence is larger in Junior High School, 
including kids' sense of duty and concern for their school environment, family, and community. 
Other studies highlight the benefits of service-learning as follows: (1) students are more motivated 
to study than when they are merely in class; (2) students learn subject and social concerns via 
direct experience; and (3) students create interpersonal bonds in learning. This study shows its 
novelty by showing empirical evidence that the impact of service-learning not only increases 
students' interest in learning but also the ethical behavior shown in the community and family. 
The findings explain that there is a considerable impact on the students' perspective. From the 
application of supervision management and service-learning for the development of education 
that is directly practiced by students from the classroom to the community environment. The 
findings provide strong support for the idea of educational development through supervision and 
service-learning management. Literature studies have revealed the importance of head managerial 
competence in the administration of education for improving the quality of education in junior 
high schools. Managerial implementation must have a clear program formulation, optimal 
supervision, quality facilities and culture as well as a sufficient school budget (Argaeni et al., 2023). 
Likewise, using a service-learning approach is successful for all students (Mahoney et al., 2021; 
Resch & Schrittesser, 2023). In contrast to studies conducted by school progress and teacher 
development is very dependent on the managerial abilities of the school principal. However, this 
managerial leadership varies widely and does not directly impact teachers' professional learning 
(Lipscombe et al., 2023). This research has discovered new knowledge about the most important 
factors in improving students' service experiences and academic understanding are the principal's 
leadership in facilitating teachers' understanding of academic material and the teacher's role in 
encouraging class discussions. The government needs to encourage the quantity and quality of 
training for principals and teachers in junior secondary schools, especially in the 3T areas.  

4. Conclusion 

These findings reveal two important things. First, that supervision management has had a fairly 
optimal impact on the SMP development strategy. This educational strategy focuses on improving 
the quality of teachers so that student learning outcomes increase. Actions taken by the school 
principal are carried out to achieve educational goals by accommodating all school capabilities. 
The second finding, the impact of service learning has encouraged the development of strategies in 
junior high schools that focus on increasing students' interest in learning, fostering positive 
attitudes and behavior in students, especially caring for others. It can be concluded that 
supervision management and service-learning in junior high schools in Jayapura need to be 
improved. Headmasters who carry out the function of academic supervision well will help them in 
carrying out supervision activities well too. This encourages teachers to improve their skills 
continuously and is expected to have a positive impact on students' academic and career later. The 
limitations of this study are related to the research approach used. Future studies need to consider 
the factors that influence education development using more sophisticated research methods and 
data analysis. A legal review can strengthen the direction of policy development in education at a 
higher level. The government needs to support policies related to improving the quality of school 
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principals in implementing the eight national standards of education which are expected to have a 
positive impact on the development of education in Papua. 
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