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This study is designed to identify the prejudice or discriminatory behaviors towards refugee children that 
can be observed in children in early childhood and to determine the extent of the interaction of refugee 
children with other children. It is a case study which is one of the qualitative research methods. In this 
study, face-to-face interviews were conducted with 15 pre-school teachers, who had refugee children in 
their class, through the semi-structured interview form developed by the researchers. Descriptive analysis 
was used to analyze the data. As a result of the study, it was concluded that although there is no complete 
integration in the classes with refugee children, children do not have any prejudice or discriminatory 
behaviors towards refugee children, and even Turkish children cooperate with refugee children. In the 
education and adaptation of refugee children, it was concluded that the failure in speaking the Turkish 
language is an important obstacle, and the way in which children are raised in the family and cultural 
differences cause disciplinary problems in refugee children in some cases. It suggests that provision in the 
classroom of language and adaptation training for the integration of refugee children will help to integrate 
the cultural differences of children into the classroom environment.     
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1. Introduction

People are not born with prejudice. Prejudices are learned in social context (Bigler & Liben, 2007; 
Devine, 1989). In their research, Kelly et al. (2005) found that not newborn babies but babies of 
three-months old preferred faces from their own ethnic group. Prejudice is an attitude towards 
human dignity and a perception that harms unity among people. Prejudice is a hostile attitude 
based on an incorrect and inflexible generalization. It is also a judgment that ignores truth and 
honesty. Prejudice poisons the relationships between individuals. It can be directed to a group as a 
whole or to an individual just because he/she is a member of that group. A person may 
discriminate against others to feel stronger and raise his/her self-esteem (Allport, 1979). Prejudice 
can be expressed as thinking or perceiving a person as inadequate by comparing with another 
person or group. Prejudice arises for individuals or groups that deviating from the ideal 
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appearance and behavior of the dominant group (Carter & Rice, 1997). Discrimination often results 
from prejudices. Discrimination and prejudice can take the form of verbal abuse, avoiding 
relationships, discrimination, racism and violence against people or their assets (Allport, 1979). 

The origins of prejudice and discrimination seen in adults go back to early childhood and begin 
around 4-5 years old (Aboud et al., 2012; McGlothlin & Killen, 2006; Raabe & Beelmann, 2011). 
Eliminating the prejudice and discriminatory behaviors of children in early childhood is important 
for both the health and well-being of children (Duckitt et al., 1999). Social exclusion that occurs in 
early ages has negative effects on the healthy social and psychological development of children. 
Exposure to exclusion can create stress and anxiety, and may occur as depression, social 
withdrawal and adjustment problems (Killen & Rutland, 2011;  Rubin et al., 2006). Children 
determine their fair behaviors and unfair prejudices in line with their own moral propositions and 
messages of the social environment (Bigler & Liben, 2007). 

Once children begin to understand social groups and find out that they are members of a social 
group, they become aware of the differences between social groups. In the early childhood years, 
individuals tend to see children who are similar to themselves as good and those who are different 
from themselves as bad (Aboud & Amato, 2001). According to the social identity theory, children 
regard other children who resemble them as good and children who are different from them as 
bad (Tajfel et al., 1979). For example, Clark and Clark (1958) in their study left a variety of white 
and black skinned dolls and pupets in front of the children. The children were asked to choose the 
puppet or doll they preferred to play with. As a result, children between the ages of 3-8 preferred 
white puppets and babies more and stated that they had beautiful colors. On the other hand, the 
children had bad connotations for the children because they were seen as looking bad. However, it 
was stated that this situation was not caused by prejudice and hostility in children, they only had 
positive attitude towards those who are similar to them, namely their own groups (Cameron et al., 
2001).  

Cognitive development, social context and individual differences affect children's perception of 
discrimination (Spears Brown & Bigler, 2005). Children’s prejudices are often influenced by their 
parents and peers (Aboud & Fenwick, 1999). Children also form their exclusionary attitudes and 
prejudices as a result of social traditions or group norms (Killen & Rutland, 2011;  Rubin et al., 
2006). For example, he/she can prevent his/her friend from participating in the game with an 
approach that says "he/she cannot be in our team because he/she is not fast enough and we have 
to win this race". Or they can go against the peer group exclusion because of moral norms such as 
equality and fairness. For example, they might have an approach that says, “We should also take 
him/her to our game, give him/her a chance to see how fast he/she is”. Studies show that when 
children exclude someone, they often make such a decision based on the decision of group 
members or traditional criteria. Moral norms are not effective in this process (Rutland & Killen, 
2015).  

In a rapidly changing world, teachers teach children from diverse backgrounds and different 
characteristics. While some of these students have an advantageous position in terms of ethnicity, 
gender, class, language, religion and ability, some students may be disadvantaged due to these 
situations (Healey et al., 2018). In order to create an integrated classroom environment aganist 
prejudice and discrimination, the teaching and curriculum should be based on children's needs 
and experiences. Teaching and curriculum should be formed to develop multicultural and multi-
perspective approaches (Tan, 2001). Classrooms should be a participatory and experience-based 
environment. Children's lives should be the starting point for fighting against discrimination and 
teaching to live together. Children should be able to solve problems in a decision-making and 
collaborative way. Children should feel safe emotionally. A classroom environment should be 
created where children will protect each other and develop a relationship of trust (Boutte, 2008).  

Teachers should adopt a multicultural education model based on concepts of social justice in 
order to deal with prejudice and discriminatory behaviors that may arise in children. In a 
democratic society, education should help students gain the knowledge, attitudes and skills they 
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will need to be part of a fair society (Banks, 1991). Discussing the differences openly, responding to 
the curious questions of children about differences, avoiding gender patterns, talking about the 
family history of children with different cultures and making them proud, giving examples from 
different backgrounds and different cultures will contribute to integration in the classroom 
(Williams & Nguyen, 2018). Moreover, role-playing and empathy development techniques can be 
used to overcome prejudice and exclusionary attitudes that can be seen in children. Children 
should know what other people might feel in the situations of exclusion (Rutland & Killen, 2015). 
Children need to be supported to meet and share with people who have different life experiences. 
Children's questions about people who are different should be answered quickly and simply. 
Children's fears or misunderstandings about differences should be corrected. We should help 
children adopt differences with books or other materials (Crary, 1992).  

Early intervention programs can be implemented to eliminate social exclusion, prejudice and 
children’s discriminatory behaviors (Rutland & Killen, 2015). In this sense, school-based anti-
discrimination programs should be based on respect and tolerance of differences. In order to 
eliminate prejudices in children, it is important to give information to children in accordance with 
their cognitive development about eliminating the prejudice as well as taking a positive attitude 
towards differences (Aboud & Fenwick, 1999). 

When the studies in the literature are examined, Araujo & Strasser (2003) concluded that 
children around 3-4 years old started to establish their gender and ethnic identity. They also 
revealed that prejudices and patterns in the home, society and media negatively affect children's 
feelings about themselves and others. In other research, Bigler and Liben (1993) found that 
children with better cognitive development have less prejudice. It revealed that children who have 
gained the concept of protection and classifying objects according to more than one feature have 
less prejudice.  Aboud et al. (2012) and McGlothlin and Killen (2006) revealed that training about 
living with differences has positive results for the change of attitude among children in the 
dominant group. In his doctoral thesis, Kardeş (2018) concluded that the social emotional 
intervention program is more effective in the classroom environment where Turkish and Syrian 
children receive education together and contributes to the social and emotional development of 
children. 

In the literature, there are no studies which examine prejudice or discriminatory behaviors of 
children in early childhood in Turkey. Studies conducted (Aboud et al., 2012; Araujo & Strasser, 
2003; McGlothlin & Killen, 2006; Powlishta et al., 1994; Raabe & Beelmann, 2011) show that 
children in early childhood have prejudice and discriminatory behaviors. Determining the 
prejudice and discriminatory behaviors of children can help educators develop strategies to 
eliminate those behaviors. In addition, while it is easier to deal with prejudices in early childhood, 
this situation becomes more difficult in adulthood. Prejudice and discrimination can lead to 
polarization and violence in society. Therefore, revealing the prejudice and discriminatory 
behaviors in children from early ages and preventing those behaviors will contribute to the 
integration of the society. In addition, it is thought that this study will fill an important gap in the 
related literature. 

The purpose of this study is to examine the prejudice and discriminatory behaviors of Turkish 
children who are educated in the same environment with refugee children and to determine the 
interaction of refugee children with their Turkish peers. The following questions are used in this 
study to establish the opinions of preschool teachers. 

1) How do refugee children interact with other children in the classroom? 
2) What are the opinions of teachers about Turkish children's prejudice or discriminatory 

behaviors against refugee children? 
3) What are the teachers' suggestions for the education of refugee children? 
This study is considered important in terms of investigating the prejudice or discriminatory 

behaviors of children in early childhood by obtaining the opinions of teachers, which has not been 
studied. In addition, it is known that there has been an important wave of immigration to our 
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country due to the civil wars in recent years especially in the Middle East countries (Syria, 
Afghanistan, etc.) and this situation brought up the refugee problem in education. There is 
considerable research (Başar et al., 2018; Erdem, 2017; Güngör & Şenel, 2018; Öztürk, 2018; Şimşir 
& Dilmaç, 2018; Tosun et al., 2018) about the problems faced by refugee students in upper 
education levels (primary, secondary, high school, university, etc.). However the studies to 
determine the interaction of refugee children with other children and the problems encountered in 
preschool period are quite limited (Avcı, 2019; Mercan Uzun & Tüm, 2016). Therefore, it is thought 
that this study will contribute to the literature by examining the interaction of Turkish children 
and refugee children in the classroom environment as observed by teachers. 

2. Method 

2.1. Research Design 

This qualitative study is designed as a phenomenology study. Phenomenology design aims to 
investigate the phenomena we are familiar with but whose meaning is not fully understood 
(Yıldırım & Şimşek, 2018). The phenomenology method is an appropriate tool to consider “refugee 
children’s educational process” as mediated by pre-school teachers’ opinions. 

2.2. Study group 

The study group consists of 15 preschool teachers working in the central districts (İpekyolu, 
Edremit and Tusba) of Van province. The study group was determined by using criterion 
sampling method, as one of the purposeful sampling methods. In criterion sampling, certain 
criteria are established and those who meet these criteria are selected for the study group 
(Büyüköztürk et al., 2019). In this study, “the presence of refugee children in their class” was 
determined as a criterion for preschool teachers and those who met this criterion were included in 
the study group.  

Concerning the personal characteristics of teachers in the study group; twelwe of the teachers 
are female and three of them are male. Four of the teachers have 1-5 years, nine have 6-10 years, 
two have 11 years and more professional experience. 

2.3. Data Collection Tool and Process 

The study uses a semi-structured interview form which was developed by the researchers. The 
form consists of three open-ended questions covering the interaction of refugee children with other 
children in the classroom environment, the prejudice or discriminatory behaviors of other children 
towards refugee children, and the solutions suggested by teachers regarding the education of 
refugee children. The draft form was sent to three experts working in Preschool Education, 
Turkish Education and Educational Sciences, and they were asked to examine the questions in 
terms of the language and content. Following their feedback, one of the four questions in the draft 
form was removed, and the other three questions were revised. 

The interviews were held in the fall semester of the 2019-2020 academic year and conducted 
face to face with teachers by going to preschool institutions. Before the interviews, permission was 
obtained from the ethics committee of Van Yüzüncü Yıl University and an application permission 
was obtained from the Van National Education Directorate. The interviews were conducted on a 
voluntary basis and the participants were made to fill in the consent form. The interviews were 
conducted by the researchers by verbally directing the questions in the interview form to the 
participants and recorded with a tape recorder. Each interview lasted approximately 30 minutes. 
The sound recordings obtained were transcribed by the researchers. 
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2.4. Data Analysis 

Descriptive analysis technique, one of the qualitative data analysis techniques, was used in the 
analysis of the data. This technique establishes themes based on the research data, the data are 
then arranged and interpreted according to the themes determined (Yıldırım & Şimşek, 2018).   
Before the themes were determined, the researchers analyzed the data to establish the codes which 
were then finalized by looking at the harmony between the codes. The researchers looked at the 
common features of the codes and considered the research questions to create the themes. Finally, 
the data were processed under appropriate themes and interpreted by making the necessary 
descriptions. 

In order to ensure external reliability, detailed explanations were made concerning the method 
and processes followed in the study. In order to ensure internal reliability, the data were seperately 
coded by the researchers based on the formula proposed by Miles and Huberman (1994), and then 
the consistency between the codings was examined. According to this formula (Reliability = 
Consensus / [consensus + disagreement]), the percentage of consistency between coders was 
calculated as 92% and therefore coding was found to be sufficiently reliable (Miles & Huberman, 
1994). Also, in this study, descriptions were constantly reviewed and data were enriched with 
direct quotations to ensure internal and external validity. As a final remark, the teachers were 
labeled as Tx in reference to the study ethical considerations. 

3. Results 

In line with the teachers' opinions obtained in this study; the data were examined under three 
themes that are "interaction of refugee children with other children", "prejudice/discriminatory 
behaviors against refugee children" and "suggestions for the education of refugee children". 
Research was grouped according to the themes, supported by teachers' opinions, as shown below. 

3.1. Refugee Children's Interaction with Other Children 

The question “How do you evaluate the interaction of children with refugee children in your 
classroom? Can you give an example of complete integration and acceptance in your classroom? 
Please explain by describing the example situations (events) you have encountered." was posed to 
the teachers. In the interviews with the teachers; it was revealed that two-thirds of the teachers 
(n=10) stated that there was no complete integration environment in the classroom with refugee 
children. In this regard, T4 asserted that “There is no such thing as not accepting or discriminating, 
but because my student does not have a good command of Turkish, there is a problem in speaking 
and understanding with children." Similarly, T14 and T8 stated that respectively:  

At first they did not accept it, of course they tried to talk to them, but they paused first because the 
child did not answer. Frankly, the refugee child went through a process of adaptation, even cried in 

the early stages and did not want to come to school.  (T14) 

The language of my child, who is in my class now, is very insufficient, so he knows very little 
Turkish. That's why we sometimes have trouble with the integration, which can cause the child to be 
excluded by other friends. They want to communicate, but at points where they disagree, other 
children retreat, so unfortunately we cannot describe about a complete integration environment. (T8) 

As stated in the teachers' opinions above, most of the teachers stated that there was no complete 
integration especially due to the language problem. In other words, they stated that refugee 
children had difficulty in communicating with other children because they do not know Turkish 
very well, they were unable to integrate, and therefore there was a state of exclusion or non-
acceptance. Two teachers, on the other hand, pointed out that refugee children sometimes have 
discipline problems because their family and cultural structure is different. T6 coded teacher's 
opinion regarding this situation is as presented below: 

There are points where we differ in terms of family structure in our society and their family structure, 
and the methods of providing the discipline for their children. Especially when there is a holiday, I 
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observe in refugee children not accepting the order in the school. In this respect, only this can be a 
problem."  

On the other hand, one third of the teachers (n=5) stated that there was no problem in the 
interaction of children in their class with refugee children, and there was a complete integration 
environment. For instance, T9 pointed out:  

I can speak of an atmosphere of complete acceptance, they certainly did not separate him. Just how 
can I say my child has a nerve, has an offended behavior for the slightest thing. We have a bit of 
conflict because of him, but there is absolutely no exclusion apart from that. 

In addition, T13 asserted that, “The children don't have any problems. In this sense, I think they 
get along very well. In fact, the refugee kid in my class is more leader and social than other 
students.” 

As stated in the teachers' opinions above, some teachers stated that there is complete 
integration in the classroom environment. It is seen that the teachers emphasized the most 
important reason for refugee children’s not having any problems as expressing themselves and 
communicating. 

3.2. Prejudice/Discriminatory Behaviors Towards Refugee Children 

The question “Do you think other children have prejudices/discriminatory behaviors against 
refugee children during pre-school education?" was posed to the teachers. In the interviews with 
the teachers; almost all of the teachers (n=12) stated that other children in the class did not exhibit 
prejudice or discriminatory behaviors against refugee children. For instance, T1 remarked that 
“No. On the contrary, they are trying to help, to include them in their games.”. Another teacher, 
T13, stated that:  

There is no discrimination or exclusion, so the other students did not even feel that it was different. If I 
take you to the classroom right now, if you observe, you wouldn't be able to understand which one is 
a refugee child.  

As stated in the teachers' views above, the majority of teachers are aware of their children's 
ethnicity, language, culture, etc. Emphasizing that their age is too young to discriminate and that 
they regard everyone as children despite all differences, they stated that the children in the 
classroom do not exhibit prejudice or discrimination towards refugee children and even adopt 
them. On the other hand, three teachers stated that other children in the classroom exhibit 
prejudice, exclusion or discrimination towards refugee children. Striking views of T15 and T5 
regarding this situation are presented below:  

Yes I did. Considering the reasons for these exclusionary behaviors, the student's speaking style was 
different, he could not speak Turkish correctly and fluently. This could have an effect, or he was 
coming in occasionally wearing local clothes. Maybe it was effective too. In this case, the refugee child 
was a bit withdrawn, and when other children did not let him in, he was quietly playing in his corner. 
He was trying to find a different activity for himself. (T15) 

I saw that my students had prejudices against the Syrian student last year. The child knew Turkish, 
but as I said, sometimes children can marginalize each other in terms of clothing, care can be 
important. They can be discriminatory because they do not pay attention to childcare. (T5) 

As a final example in this regard, T10 stated that “We have Afghan students who act violently 
when they get angry, or refugee students who shout and push their friend because they can't 
express themselves.”  

As emphasized in teachers’ views above, some teachers' stated that the students exhibit 
prejudice, exclusion or discrimination against refugee children due to the differences such as 
language, culture, dressing style, etc. Teachers stated that refugee children, especially when they 
are excluded because they cannot express themselves, often exhibit the behaviors of anger, 
violence and sometimes timidity. 
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3.3. Recommendations for the Education of Refugee Children 

The question “What are your suggestions for supporting positive interaction of refugee children 
with other children in preschool education and eliminating prejudices/discrimination? was posed 
to the teachers. In the interviews, almost all of the teachers (n=14) suggested that language training 
should be given to refugee children. Approximately half of the teachers made suggestions such as 
providing orientation/adaptation programs to refugee children (n=7), ensuring family 
participation (n=6), and creating a positive/supportive classroom environment. For instance, T5 
and T11 pointed out:  

Children should be given language training before children register. Kindergarten students should be 
given an orientation training for a week when they start school, and it would be good to give such an 
education to refugee children. (T5) 

We can bring them together with their friends in activities. Instead of excluding him because he does 
not know the language, it is necessary to include them in activities by stating that we understand him. 
Instead of keeping them separate, activities should be done to integrate them with the students. (T11) 

Another teacher, T15 also asserted that, “These children have trouble in speaking. Therefore, 
games, songs, drama activities can be organized to integrate these children into the classroom. 

As emphasized in the teachers' opinions above, teachers think that Turkish language education 
should be given to refugee children in order to solve the language problem. In addition, they 
stated that integration training should be given, family participation should be provided and 
activities should be carried out to integrate them with other students. Some teachers made 
suggestions such as training families of refugee children (n=5), training teachers (n=4), having 
assistant teachers who know their language (n=3) and providing psychological support to refugee 
children (n=1). For instance, T2 remarked that, “Teachers can be trained. Information can be 
provided on how to educate refugee children and how to integrate them into the classroom.” 
Another teacher, T15 asserted that, “Special courses can be organized especially for language 
problems. Psychological support can also be provided, because many of them do not live in good 
conditions.”. As a final example, T12 pointed out:  

We cannot communicate with parents, so they are not very active in the education of the child. Parents 
can be trained, especially in terms of adaptation, because the children adapt after a certain period of 
time. But I don't think families adapt, because they are too quiet, they are timid, there is no 
communication effort. As an assistant teacher, it might be better if a teacher who knows them better 
and understands their language is also in the classroom.  

4. Discussion, Conclusion and Suggestions 

In this study, most of the teachers stated that there is no complete integration in the classroom 
environment with refugee children. However, as stated by Stewart and Shaffer (2015), education 
provides social networks and communication opportunities for refugee individuals to adapt to 
society. In addition, education is vital for refugees' integration into society (Mamei et al., 2019). In 
refugee children’s education, “the integration of children” is the most preferred among three 
situations that are isolation, assimilation and integration. Mental health of children and 
adolescents can be protected with a healthy integration (Karaman & Bulut, 2018). In this case, it is 
seen that education is one of the most important tools in the integration of refugee children into 
society, and the basis of this education process is preschool education. Based on the results of this 
study, it can be said that the interaction and integration of refugee children with other children in 
preschool education is not at the desired level, so necessary practices should be introduced to 
ensure this integration. 

According to the teachers' opinions, it was concluded that refugee children had difficulty in 
communicating with other children because they do not know Turkish very well, they were not 
able to integrate and therefore were excluded or rejected by other children. This result supports 
similar study results in the literature. In line with the results of this study, many studies in the 
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literature (İçduygu & Şimşek, 2016; Kardeş & Akman, 2018; Mestheneos & Ioannidi, 2002; 
Kozikoğlu & Aslan, 2018) determined that not speaking the Turkish language is an important 
obstacle. Similarly, in the studies by Mercan Uzun and Bütün (2016) and Avcı (2019), it was stated 
that refugee children studying in preschool education institutions had difficulty in communicating 
with other children and teachers. Because of the fact that they did not speak Turkish, they 
remained outside of the group and they could not socialize. Therefore, it can be said that the most 
important obstacle in the interaction and integration of refugee children with other children is the 
language problem. The language problems they experience are an important obstacle to their 
communication with their social environment. In addition to cognitive, social and emotional 
problems, it causes individuals to understand the lesson later than their peers (Karaman & Bulut, 
2018). Considering that language is the most important tool in communication, this can be 
considered as an expected result. It is possible to say that refugee children not understanding what 
other children say or other children seing that refugee children cannot speak cause 
communication/interaction to break, refugee children to be isolated from the environment and 
prevent integration. 

In this study, according to some teachers' opinions, it was determined that the way children 
were raised in the family and cultural differences in some cases cause discipline problems in 
refugee children. In parallel with the results of this study, Ager and Strang (2008) stated that the 
unfamiliarity of different cultural groups to the culture of the resident group is one of the 
important obstacles in adapting to the educational process. Similarly, Soylu et al. (2020) concluded 
that the lack of knowledge about students' cultural background is one of the main obstacles to 
education. The study conducted by Avcı (2019) determined that refugee children studying in 
preschool education institutions have difficulty in adapting due to cultural differences. Every child 
carries his world to the classroom environment. The cultural characteristics of the child such as the 
family's upbringing style and habits are reflected in their behavior in the classroom environment. 
These are known as out of school factors affecting classroom management (Aydın, 2019). 
Therefore, it can be said that the different cultural characteristics of refugee children from 
existing/established cultural values creates an obstacle in classroom management by making 
student-student and student-teacher interaction difficult. 

In this study, the majority of the teachers stated that the students are too young to discriminate 
because of refugee children's race, language, culture, etc., they see everyone as children despite all 
differences, and it was concluded that the children do not exhibit prejudice or discrimination 
against refugee children unless there is a communication problem arising from language, they 
cooperate and share. However, when the literature is examined, it is seen that children have 
prejudices against children whom they define as strangers who are not from their own group 
(Aboud et al., 2012; Burkholder et al.,2019; Raabe & Beelmann, 2011). Similarly, in the study of 
Mercan Uzun & Bütün (2016), preschool teachers stated that children and parents had negative 
attitudes towards refugee children. Contrary to the studies in the literature, in this study, it can be 
stated that, according to the opinions of most teachers, the fact that other children do not exhibit 
prejudice or discrimination against refugee children is related to the informative, egalitarian and 
supportive attitude of teachers or the way children are raised in the family. This situation can be 
considered as a positive result in terms of the formation of a multicultural and inclusive education 
environment and the effective integration of refugee children into education. On the other hand, 
there have been a few teachers who stated that children exhibit prejudice, exclusion or 
discrimination against refugee children. Similarly, Spears Brown and Bigler (2005) concluded in 
their study that refugee children are more excluded due to the different cultural groups they have. 
It can be said that factors such as children's perception of refugee children as different, having 
difficulties in communicating, and parents' negative attitudes towards refugee children contribute 
to this situation. 

In this study, it was concluded that almost all of the teachers emphasized that language 
education should be given to refugee children. In addition, teachers made suggestions such as 
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providing orientation/adaptation training to refugee children, ensuring family participation and 
creating a positive/supportive classroom environment. These research results coincide with the 
results of similar studies in the literature. In their study, Yanık Özger and Akansel (2019) 
concluded that the close relationship established by Syrian families with school and their positive 
attitude towards language learning facilitate the adaptation process of children to school. 
Therefore, supporting families' language acquisition and increasing their communication with the 
school is important in terms of children's adaptation and academic success. For the adaptation and 
education of refugee children, it should be a program that will integrate different cultural groups 
into the Turkish education system and be sensitive to their needs. However, Aydın et al. (2019) 
concluded in their research that the Turkish education system is inadequate in education of 
multiculturalism and diversity. In their study, Tropp and Prenovost (2008) concluded that the 
interaction between different cultural groups positively affects children's attitudes towards 
individuals from different cultures and causes children to have positive feelings towards 
differences. However, teachers should teach children to accept and respect differences, and should 
be supported by programs and resources for the education of themselves, families and children 
(D'angelo & Dixey, 2001). 

In summary, this study revealed that although there is no full integration environment in 
classrooms, there is no prejudice or discriminatary behaviors towards refugee children, and 
Turkish children cooperate and share with refugee children. It was concluded that not being able 
to speak the Turkish language is an important obstacle in the education and adaptation of refugee 
children, and the way children are brought up in the family and cultural differences sometimes 
cause disciplinary problems in refugee children. Based on the results of this study and the 
suggestions of preschool teachers, the following suggestions are presented for the education of 
refugee children in preschool education and new researches. 

1. To provide Turkish language education to refugee children and their families in order to 
ensure the integration of refugee children. 

2. To develop and implement adaptation training programs for refugee children to adapt 
effectively to the Turkish Education System, cultural characteristics and school environment. 

3. To carry out family participation activities for the families of refugee children to participate in 
the education process at school. 

4. To create a positive/supportive classroom environment for refugee children, including 
multicultural and inclusive education practices that will ensure the reflection of children's cultural 
differences in the classroom environment. 

This study is limited to interviews with 15 preschool teachers. By using measurement tools such 
as survey, scale, etc., larger and different samples can be studied. More in-depth studies can be 
conducted with data collection tools such as observation, diary etc. 
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