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The attitudes towards the teaching profession reflect teachers’ perception of the profession and strongly
shape their professional behavior. As understanding the teaching profession and developing positive
attitudes requires a long process, it is important to determine factors affecting attitudes towards teaching
profession before the students engage in actual work behavior. Therefore, this study aims to determine the
predictive power of career adaptability and academic motivation on student teachers’ attitudes towards
the teaching profession. The study was carried out through convergent parallel mixed methods design.
251 student teachers participated in the quantitative part of the study. For the qualitative part, five
voluntary students attended the focus group interview. Quantitative data were collected with three scales
while the qualitative data were collected through a focus group interview. The quantitative data were
analyzed through stepwise multiple regression analysis and the qualitative data were analyzed through
content analysis. Quantitative findings indicated that career adaptability and academic motivation
predicted the attitudes towards the teaching profession, significantly. Correspondingly, the qualitative
data also gave parallel results with the quantitative data, indicating that students’ adaptation to career and
their academic motivation were important predictors of their attitudes towards the teaching profession.
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1. Introduction
Attitudes towards the teaching profession has been seen as one of the most important endeavors
for strengthening the quality of teaching and increasing teachers’ success (Chakraborty & Mondal,
2014; Polat, 2019). It is generally associated with a love of profession, commitment, and being
aware that the teaching profession is socially necessary and important (Temizkan, 2008). Research
emphasizes that a positive attitude towards the profession plays a significant role in a teacher’s
self-efficiency (Güneyli & Aslan, 2009), performance (Chakraborty & Mondal, 2014; RimmKaufman & Sawyer, 2004), effectiveness (Giovannelli, 2003) and teaching efficacy (Kartal, 2020). It
can also help student teachers in their career construction process by lowering their anxiety
(Doğan & Çoban, 2009), reducing the risk of reality shock at the beginning of their career (Garvis et
Address of Corresponding Author
Sabiha Dulay, PhD, Faculty of Educational Sciences, Bahçeşehir University, 34353, Beşiktaş, İstanbul, Turkey.
sabiha.dulay@es.bau.edu.tr
How to cite: Dulay, S. & Yurtsever, N. (2022). Career adaptability and academic motivation as predictors of student teachers’ attitudes
towards the profession: A mixed methods study. Journal of Pedagogical Research, 6(3), 53-71. https://doi.org/10.33902/JPR.202214428

N. Yurtsever & S. Dulay / Journal of Pedagogical Research, 6(3), 53-71

54

al., 2011), and developing inner motivation (Andronache et al., 2014), problem solving skills
(Ballantyne et al., 2020), confidence and resilience (Mansfield et al., 2020).
Studies on student teachers’ attitudes towards the teaching profession are mostly based on
comparisons in terms of demographic characteristics such as age, gender, school type or grade
(Balan et al., 2012; Çağlar, 2013; Tok, 2011). Research findings emphasize that student teachers
have both positive (Çaglar, 2013; Terzi & Tezci, 2007) and negative attitudes towards teaching
(Egwu, 2015; Pancholi & Bharwad, 2015). Özgüngör and Kapkıran (2008) emphasize that student
teachers do not choose the teaching voluntarily and have negative attitudes towards the teaching
profession, which affects their motivation and success in teaching adversely. Given the variation in
results and the significance of the topic, there is a need for further studies to determine the factors
affecting teachers’ attitudes towards the profession (Müller et al., 2009; Rimm-Kaufman & Sawyer,
2004; Schussler et al., 2010). Such studies can help teacher education programs in their efficacy to
develop positive attitudes among student teachers towards the teaching profession (Jain, 2007;
Parylo et al., 2015; Shoffner et al., 2014; Schussler et al., 2010).
In this study, we specifically focus on two independent variables, career adaptability and
academic motivation, which have not received much attention in the literature despite being quite
relevant to student teachers’ experiences within the profession during their education. Research
has shown that career adaptability can weaken the fears related to the transition from school to
work (Hirschi & Vondracek, 2009; Kanten, 2012) and help develop the confidence needed to deal
with the difficulties and complex problems related to the occupation (Savickas & Porfeli, 2012). We
therefore suggest that higher career adaptability might boost student teachers’ positive attitudes
towards the profession by lowering their fears about it and increasing their confidence in terms of
handling related tasks efficiently (Chan & Mai, 2015; McLennan et al., 2017; Stoeber et al., 2016).
These experiences call for career adaptability; thus, promoting career adaptability could serve as a
protective factor as young people get prepared for the future (Ozdemir, 2019). Therefore, in order
for schools to adaptively prepare students for their future works, career adaptability and its link
with the other academic outcomes should be examined together.
Academic motivation as the other independent variable of this study is one the significant
academic outcomes that is positively related to all dimensions of career adaptability. Students who
have a strong desire to succeed academically have higher levels of career concern, curiosity, and
confidence (Letawsky Shultz, 2017). By providing support for individuals’ performance, curiosity,
persistence, and learning (Vallerand et al., 1992), academic motivation can contribute to student
teachers’ success and devotion (Kontas, 2016). Such attributes that come with greater academic
motivation might also help student teachers to develop positive attitudes toward the profession
(Abbas, 2015; Zembat et al., 2018). Accordingly, highly motivated teachers will work more
enthusiastically at work and have positive attitudes towards teaching profession; thus, they
engage in teaching, which will inevitably increase the quality of education (Erdem & Gözel, 2014).
Despite a considerable amount of research having been carried out on certified teachers’
attitudes towards the profession, little is known about the attitudes of student teachers. In
addition, the expectation that engaging in career-adaptive behavior will lead to positive outcome
in student motivation (Brown et al., 2021) and the link between academic motivation and attitude
towards teaching profession (Bedel, 2015; Kontas, 2016) have been investigated quite more
frequently. However, specifically, the possible effects of career adaptability and academic
motivation on attitudes towards the teaching profession have not received much attention despite
being highly relevant. It is therefore crucial to investigate if career adaptability and academic
motivation predict student teachers’ attitudes towards the profession. It is also important to
explore student teachers’ views on the factors related to their career adaptability, academic
motivation and attitudes towards the teaching profession and the findings might provide
important implications for teacher education programs. Improving student teachers’ academic
motivation and attitudes towards teaching profession will also contribute to their success and
involvement in their professional lives.
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Accordingly, the following research questions form the study:
RQ 1) What is the predictive power of career adaptability and academic motivation on student
teachers’ attitudes towards the teaching profession?
RQ 2) When career adaptability, academic motivation and attitude towards teaching profession
are taken into consideration, what are the student teachers’ views about
a) the factors affecting their career adaptability,
b) the factors affecting academic motivation and
c) causes of attitudes towards the teaching profession?
1.1. Career Adaptability
Individuals encounter several career alternatives, job transitions, uncertainties, and changes in
every aspect of their lives. Thus, choosing the most suitable career path is very important in
today’s dynamic and unpredictable working environment. One of the most crucial concepts in this
regard is career adaptability, which allows individuals to adapt to and cope with changes and
unpredictable situations in circumstances where there are challenges and ambiguities. Career
adaptability is seen as a key element in the success of individuals’ transition to business life and
their future career moves (Hirschi & Vondracek, 2009; Kanten, 2012). The term holds great
importance since it provides individuals with the resources to solve unfamiliar, complex, and illdefined problems that occur in vocational tasks, occupational transitions, and work traumas
(Savickas & Porfeli, 2012).
Savickas (1997) defined career adaptability as “the readiness to cope with the predictable tasks
of preparing for and participating in the wok role and with unpredictable adjustments prompted
by changes and working conditions” (pp. 254). Likewise, Rottinghaus et al. (2005) define career
adaptability as the way individuals view their capacity to adjust to changing career plans and
work responsibilities. Based on the theory developed by Savickas and Porfeli (2012), career
adaptability consists of the four dimensions as concern, control, curiosity, and confidence. Concern
helps individuals prepare for the future, control enables them to take responsibility of constructing
their career and shaping themselves. With the help of curiosity, individuals explore themselves in
different situations and roles in order to find the most appropriate one. These activities and
experiences help individuals gain confidence to implement career choices into their life span. As
an inseparable part of the dynamic working environment, career adaptability of teachers and
student teachers need to develop. Higher levels of career adaptability will help teachers to gain the
ability of dealing with various challenges related to career transitions and uncertainties that they
encounter during their careers.
The existing studies on career adaptability in educational settings suggest that the concept is
positively related to job satisfaction (Wang et al., 2015), career optimism (Eren, 2012; Fang et.al,
2018; McLennan et al., 2017), professional learning (Mcllveen et.al, 2019), self-efficacy (McLennan
et.al, 2017), academic achievement (Negru-Subtricia & Pop, 2016), and career motivation (Fang
et.al, 2018). Further, it plays a crucial role in decreasing burnout and turnover of teachers (Wang et
al., 2015). Cabras and Mondo (2018) also state that university students who are confident in their
career adaptability are more satisfied with life because they are confident about prospects. Being
confident and adaptive towards the future will enhance their career success and well-being by
giving them opportunities to find a suitable job for themselves (Hartung & Taber, 2008; Hirschi,
2010), thereby increasing motivation (Fang et.al, 2018; Pouyaud et.al, 2012).
1.2. Academic Motivation
Academic motivation is not a new research topic, but it is becoming increasingly popular in the
field of education since it influences individuals’ behaviors and performances as well as giving
them the power to cope with challenges. Vallerand et al. (1992) define academic motivation as the
energy required for academic work, while Woolfolk (2004) addresses it as an internal condition
that reveals, directs, and ensures behavior. As motivation has a multi-dimensional structure that is
related to academic achievement and performance (Green et al., 2006; Karagüven, 2012), many
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different theories are proposed to explain this term in education. One of them is Deci and Ryan’s
(1985) self-determination theory, which examines academic motivation according to three
dimensions, namely, intrinsic motivation, extrinsic motivation, and amotivation. According to this
theory, intrinsic motivation enables individuals to behave for self-pleasure and self-satisfaction.
Extrinsic motivation is related to behaviors that aim to reach an end or gather a reward. On the
other hand, individuals are amotivated when they do not perceive contingencies between
outcomes and their actions (Vallerand et al., 1992).
According to Shin and Lee (2017), intrinsically motivated teachers focus on teaching itself, and
the joy of teaching is the driving force for them. Similarly, students who are intrinsically motivated
to attend college tend to be extroverted, agreeable, conscientious, and open to new experiences,
while those who lack motivation tend to be disagreeable and careless (Clark & Schroth, 2009).
Being intrinsically motivated by the teaching profession reduces the risk factors for teachers that
are associated with unhealthy, stress-related behaviors and experiences (Reichl et al., 2014) and
increases the intention of student teachers to remain long-term in the teaching profession
(Bruinsma & Jansen, 2010; Sinclair, 2008). Overall, the more student teachers are motivated, the
more they can be expected to stay committed to their profession (Sinclair et al., 2006), and more
likely to choose the teaching profession upon graduation (Rots et al., 2014).
1.3. Attitude towards the Teaching Profession
Attitude is defined as a tendency which manifests by evaluating a particular entity with some
degree of favor or disfavor (Eagly & Chaiken, 1993). Positive attitudes occur when an individual
develops positive feelings, behaviors and thoughts towards a subject while negative attitudes
emerge when individuals have unpleasant feelings, behaviors or thoughts. Having a positive or
negative attitude towards a situation, object, person or event can directly affect individuals’
thoughts and behaviors (Cherry, 2020). As attitude is seen as the main predictor of teacher
efficiency (Güneyli & Aslan, 2009) and performance (Chakraborty & Mondal, 2014; RimmKaufman & Sawyer, 2004), it continues to be at the center of educational research. Thus, the
teacher's learning experience during their studies forms the basis of their professional
understanding.
The unpredictability and challenges of the teaching profession can contribute to pessimism and
discouragement among student teachers. Osunde and Izevbigic (2006) point out that student
teachers can lose their sense of belonging and develop negative attitudes towards teaching due to
various reasons when they start. Consequently, negative attitudes the towards profession cause a
decrease in efficiency (Güneyli & Aslan, 2009), effectiveness (Giovannelli, 2003) and performance
(Chakraborty & Mondal, 2014; Rimm-Kaufman & Sawyer, 2004). It is therefore crucial to determine
the factors that influence student teachers’ attitude toward their profession and also to provide
insights into possible ways of improving their attitudes.
1.4. Current Study
Student teachers’ positive attitudes towards the teaching profession could change due to their
experiences in the teacher education process. In her longitudinal study based on student teachers’
changing attitudes towards teaching, Tok (2011) emphasizes that student teachers’ attitude
changes significantly between their freshman and senior years. It is concluded that students’
positive attitudes decrease in their senior years. On this basis, career adaptability could be an
important factor in helping student teachers to develop and maintain positive attitudes towards
the teaching profession. By developing higher career adaptability, they would be better prepared
for the vocational future (concern), take responsibility of their career (control), explore themselves
in different situations and roles (curiosity), and gain confidence needed to implement career
choices into their life (confidence) (Savickas, 2005). Students that possess these characteristics
should intend to invest effort in their school tasks since it is one of the first steps that they must do
in their career construction (Avram et al., 2019). Consequently, we expect that career adaptability
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is one of the important predictors of attitude towards teaching profession since these investments
and efforts of students might reflect in their attitudes.
Along with career adaptability this study focuses on academic motivation as an important
variable in student teachers’ experiences. Academic motivation as the inner force that provides
support for an individual’s school performance, curiosity, persistence, and learning (Vallerand
et.al, 1992) would give student teachers power and energy in their academic work. Higher level of
engagement with their academic work as well as the consequent increase in their efficacy and
actual performance are more like to have positive influence student teachers’ attitude towards the
teaching profession positively (Bedel, 2015).
We argue that career adaptability and academic motivation can serve as a predictor of attitude
towards teaching for a few reasons. Academic motivation plays a strong role in academic
performance (Datu & Yang, 2021), and career adaptability that can often influence one’s career
options and choices is positively associated with academic performance (Avram et al., 2019; Datu
et al., 2021; Negru-Subtirica & Pop, 2016; Pop et al., 2016); thus, a relationship may exist between
academic motivation and career adaptability (Brown et al, 2021;). Accordingly, Letawsky Shultz
(2017) suggests that academic motivation is positively related to career adaptability, and students
who have a strong desire to succeed academically have higher levels of career concern, control,
curiosity, and confidence. This indicates that adolescents with a strong future orientation tend to
perform better in school and have positive outlook on their vocational future (Negru-Subtirica &
Pop, 2016). Teachers who show a positive attitude towards teaching also play an important role in
the learning processes. On the other hand, negative attitudes might hinder the professional
progression of teachers. Therefore, the professional careers of teachers might be said to depend on
their attitudes towards their profession (Deringöl, 2020). Consequently, it is reasonable to assume
that career adaptability is associated with academic motivation while the academic motivation is
also linked to attitudes towards teaching profession. To date, more proof for these relations is
needed to provide better and deeper understanding how career adaptability and academic
motivation are associated with attitude towards teaching profession.

2. Methodology
2.1. Research Design
The study was carried out through convergent parallel mixed method design. As the aim of this
study is both to determine the predictive power of career adaptability and academic motivation on
attitude towards the teaching profession and to understand student teachers’ mindset on factors
affecting these three main variables of the study. This type of research design enabled researchers
to include both quantitative and qualitative data in the current study. Creswell (2012) states that
convergent parallel mixed method design consists of collecting quantitative data and qualitative
data concurrently without giving priority to either of them. In this vein, the quantitative and
qualitative data are analyzed separately, and the researchers try to understand whether there is a
convergence on the interpretation of the findings (Creswell & Plano Clark, 2017).
2.2. Participants
The participants of the study included 251 student teachers, studying on teacher education
programs at different state and foundation universities in Turkey. The convenience sampling
technique (Palinkas et al., 2015) was applied to collect data from participants who were easily
accessible to the researchers.
As can be seen in Table 1, 189 of the participants were female while 62 of them were male. 17-19
age group constituted the majority of the participants (n=178) while 20-22 age group included 64
students, 23-25 age group included six students, and 25+ age group included three students.
Among the student teachers, 38 of them were enrolled on Computer Education and Information
Technologies Teaching program, 96 of them were enrolled in Early Childhood Education program,
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Table 1
Characteristics of the participants
Demographic Information
Gender
Female
Male
Age
17-19
20-22
23-25
25+
Department
Computer Education and Information Technologies
Teaching
Early Childhood Education
English Language Teaching
Special Education
Total

58

f
189
62
178
64
6
3
38

%
75
25
71
25
2
2
15

96
81
36
251

38
32
15
100

81 of them were enrolled in English Language Teaching program, and 36 of them were enrolled in
Special Education program. For the qualitative portion of the study, five voluntary students
attended the focus group interview.
2.3. Data Collection Instruments
The data were collected through different quantitative and qualitative instruments. Quantitative
data collection instruments included three different scales, namely, Attitudes towards Teaching
Profession Scale, Career Adaptability Scale, and Academic Motivation Scale. Qualitative data were
collected through a focus group interview.
2.3.1. Career adaptability scale (CAAS)
Developed by Savickas and Porfeli (2012), CAAS is a scale to measure individuals’ career
adaptability. The original scale is a five-point Likert type scale consisting of 24 items under four
factors. The sub-scales, each having six items, measure concern, control, curiosity, and confidence.
Higher scores in the scale imply that the individual tends to display higher career adaptability. The
Turkish adaptation of the scale was conducted by Kanten (2012). The adaptation analyses
confirmed the validity of a four-factor structure of the scale in Turkish. The researcher also found
out that Cronbach’s alpha for the factors ranged between .61 and .81, which confirmed the inner
consistency of the instrument.
2.3.2. Academic motivation scale (AMS)
Developed by Vallerand et al., (1992), AMS is a scale used to determine whether an individual’s
motivation in a learning setting is intrinsic or extrinsic. The original scale is a five-point Likert type
scale consisting of 28 items under seven factors. The factors measure intrinsic motivation, extrinsic
motivation and amotivation. Karagüven (2012) made the adaptation of AMS into Turkish. Factor
analyses confirmed the seven-factor structure of the scale. The calculation of Cronbach’s alpha
values also indicated that the sub-scores were between .67and .87, which confirmed the reliability
of the adapted scale.
2.3.3. Attitudes towards teaching profession scale (ATPS)
Developed by Üstüner (2006), ATPS is an instrument to examine the attitudes of student teachers
pursuing a degree in faculties of education, towards the profession of teaching. The scale is a onefactor five-point Likert type scale consisting of 34 items. Construct validity studies indicated that
factor loadings of the items varied between .74 and .41, explaining the 30% variance. In addition,
the internal consistency of coefficient was calculated as .93, which confirmed that the scale was a
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valid and reliable instrument. The higher scores gained from the scale imply that student teachers
have positive attitudes towards the teaching profession.
2.3.4. Focus group interview
After collecting the quantitative data, the researchers organized a focus group interview to obtain a
detailed picture of factors affecting the variables of interest. The interviewees were five student
teachers who volunteered to take part in the study. It took nearly an hour to discuss the topic and
understand their viewpoints. Two researchers attended the interview and the opinions of two field
experts were taken into consideration to ensure the reliability of the interview questions.
2.4. Data Analysis
The data obtained from the quantitative portion of the study were analyzed through multiple
regression analysis by using the SPSS statistical software program. Stepwise multiple regression
analysis was chosen for this study to determine the predictive power of career adaptability and
academic motivation on attitude towards the teaching profession. As for the qualitative portion of
the study, content analysis was carried out. In content analysis, researchers read the transcribed
data that were gathered from the focus group interview to uncover hidden facts by creating codes,
categories and themes and merging similar concepts by creating meaningful patterns (Glesne,
2012; Yin, 2011). In this respect, the researchers initially transcribed the gathered data from the
focus group interview. Two researchers separately and meticulously read the transcribed data to
find codes and relate these codes to form categories and themes. After the analyses, they compared
the findings and created final categories and themes by reaching a consensus. During the process,
the opinions of two field experts concerning the codes, categories, and themes reached were also
taken into account.
To ensure the validity and reliability of the qualitative portion of the study, Lincoln and Guba’s
(1985) credibility, transferability, dependability, and confirmability terms were referred to. For the
credibility of the study, separate qualitative data collection instruments were used instead of
depending on only one source. The transferability of the study was ensured through thick
description of the data collection process. For the dependability of the study, the analyses
conducted by the researchers were carefully examined and expert opinions were upheld. Finally,
the confirmability of the study was ensured through asking participants’ confirmation of the
codes, categories, and themes for the accuracy of the analyses.

3. Results
3.1. The Predictive Power of Career Adaptability and Academic Motivation on Student
Teachers’ Attitude towards Teaching Profession
The first research question aimed at finding out the predictive power of career adaptability and
academic motivation on student teachers’ attitude towards the teaching profession. Table 2
presents the descriptive statistics of the variables.
Table 2
The descriptive statistics of the variables
Variables
N
Range
Career Adaptability
251
73
Academic Motivation
251
86
Attitude
251
124

Minimum
22
49
46

Maximum
95
135
170

Mean
79.53
106.82
129.07

SE
.73
1.02
1.60

SD
11.59
16.25
25.41

Table 2 demonstrates that the arithmetic mean of students’ career adaptability is 79.53 (max.
120), academic motivation is 106.82 (max. 196) and attitude towards the teaching profession is
129.07 (max. 170). Before starting the regression analysis, it is a necessary assumption that all the
independent variables show a linear relationship with the dependent variable. To examine the
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relationships, the correlation analysis was conducted before the regression analysis. The
correlation values between the dependent and the independent variables are illustrated in Table 3.
Table 3
Correlation coefficients among career adaptability and academic motivation on student teachers’ attitude
towards teaching profession
Career Adaptability
Career Adaptability
Attitude
Career Adaptability
1.00
Career Adaptability
.57**
1.00
Attitude
.41**
.46**
1.00
Note. **Correlation is significant at the level of 0.01

As can be seen in Table 3, the relationship between career adaptability and academic motivation
(
) and attitude towards teaching profession (
) is positive and
significant. Likewise, academic motivation correlates with attitude (
) in a
significant way. Lastly, there is a positive and significant relationship between career adaptability
and attitude (
). After the correlation analysis, the regression analysis for the
predictive power of career adaptability and academic motivation on student teachers’ attitude
towards the teaching profession was conducted. The results are illustrated in Table 4.
Table 4
The predictive power of career adaptabiliy and academic motivation on attitude towards teaching profession
Variables
p
B
SE
β
t
Career Adaptability
.46
.14
.21
3.16
.00
Academic Motivation
.54
.10
.34
5.16
.00
Attitude
34.07
10.68
3.18
.00
Note.
Results indicate that career adaptability and academic motivation explain 25% (
) of the
total variance in attitude towards the teaching profession. This means that student teachers’ career
adaptability and academic motivation predict their attitude towards the teaching profession
positively and significantly.
3.2. Views on the Factors Affecting Career Adaptability and Academic Motivation, and the
Causes of Attitude towards Teaching Profession
As part of the qualitative part of the study, we investigated factors affecting student teachers’
career adaptability and academic motivation.
3.2.1. Career adaptability
The first step was about exploring the factors affecting student teachers’ career adaptability from
student teachers’ views. At the end of the content analysis, three categories, namely motivation,
future goals, and beliefs about the teaching profession were reached under the main theme.
Most of the participants stated that their motivation affected their career adaptability. They
mentioned receiving awards and certificates, working with the disadvantaged children, and
writing an educational book, as motivators in their career adaptability.
“I have an inner motivation towards the profession. I would like to attend the necessary courses and
obtain important teaching certificates and awards in my field. I want to prove my knowledge and
expertise in this field by receiving these certificates.” (S10, Male, 20).
“I have dreamed of being a teacher since my childhood. I believe that I was born to become a teacher
to work with children who really need my support. I never feel that courses at the faculty are a kind
of burden for me. Instead, I think I am getting ready for my career.” (S2, Female, 20).
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Figure 1
Factors affecting career adaptability

They mentioned their future goals such as pursuing a career in academia, setting up their own
business, or working abroad. When mentioning these, they stated that their goals had an influence
on their career adaptability.
“I want to work in a good school, to be a good teacher who has improved himself and is always
open to improvement in all areas. I would like to be a teacher who is not bored of learning and
teaching. I can say that my future goals and my adaptation to the teaching profession are related.”
(S36, Female, 18).

Lastly, the participants referred to their beliefs about the teaching profession and added that
these beliefs contributed to their career adaptability. For instance, they pointed out that having
self-confidence, talent, and respect for the profession, all had effects on career adaptability.
“Every member of my nuclear family is an educator. I grew up in a place where there were long
conversations about education. I respect the job and I believe that I am a suitable person for the
profession like the rest of my family.” (S6, Female, 19).

3.2.2. Academic motivation
We also investigated the factors affecting academic motivation. Six categories emerged under the
main theme: intrinsic motivation, extrinsic motivation, amotivation, control, curiosity, and
concern.
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Figure 2
Factors affecting academic motivation

Regarding academic motivation, one of the issues mentioned by the participants was intrinsic
motivation. Under this category, they stated that the desire for success, the pride of being a
teacher, and the pleasure of learning all contributed to their academic motivation. Extrinsic, as well
as intrinsic motivation affected the participants’ academic motivation: instructors, role models,
family members, and the feedback they got had an important share in their academic motivation.
“…The biggest source of inspiration for me is the belief that one day I will become a teacher and teach
my own students. This really keeps me on track.” (S109, Female, 18).
“I know I am a conscientious student, but I am highly motivated to learn from my instructors who
always help me hear my own inner voice. They always welcome my questions, give me feedback
about my assignments, and they show interest in my personal growth. This really makes me feel eager
to come to the faculty!” (S92, Male, 21).

Thirdly, participants stated that difficult courses, uninteresting lectures, or having too many
assignments had negative effects on their academic motivation. Two examples of such statements
are:
“My motivation is ruined when I feel that I will not be able to submit my assignments on time!
Sometimes I feel that the instructors’ expectations are way too high.” (S1, Female, 20).
“When I cannot get the essence of the lesson, I feel disconnected, especially in the block sessions.”
(S17, Male, 19).

Participants also emphasized the importance of three dimensions of career adaptability,
namely, control, curiosity, and concern, as factors influencing their academic motivation. In the
control category, the participants stressed the importance of their beliefs in their future career,
their efforts to achieve their goals to become teachers, and financial independence, as contributing
to academic motivation. Moreover, under the curiosity category, they added that they were
interested in seeing potential cases in educational settings and possible future positions. Lastly, the
participants pointed out that their concerns about finding a good job and the need to learn about
possible challenges increased their academic motivation.
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“I see lots of different cases in the classes; this is really motivating for me. By seeing them, I draw my
own conclusions and try to set up my knowledge base towards the profession. It’s really motivating.”
(S68, Male, 22)
“My beliefs about the profession shape my vision, career path, and decisions about the future.” (S21,
Female, 20).
“What makes me come to the faculty and attend class is my desire to learn every aspect of teaching,
including the difficulties that are waiting for me in the future. Me and my friends always have
conversations about the possible challenges that we may experience and try to generate solutions for
the possible problems.” (S34, Female, 21).

3.2.3. Attitude towards the teaching profession
As part of the qualitative dimension, we also investigated the causes of student teachers’ attitude
towards the teaching profession. Under the main theme, two categories emerged at the end of the
analysis, namely, personal factors and school experience.
Figure 3
Factors affecting attitude towards teaching profession

Findings gathered from the content analysis indicated that the attitude towards teaching
profession was influenced by some personal factors and experiences as an intern. The interviewees
pointed out that their adaptation to the career and their academic motivation were important
predictors of their attitude towards the teaching profession. In addition to this, they stated that
some other personal factors such as dedication, love for the children, and future plans, all shaped
their attitude. Apart from personal factors, they also mentioned the effect of school experience on
their attitude. They stated that teachers’, students’, administrators’ and parents’ attitude towards
them affected their overall attitude towards the teaching profession. They also stated that they
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were negatively affected if their place of work had a competitive environment, or they were
exposed to mobbing attempts.
“Student teachers should not regard teaching as a source of income; instead, they need a strong
dedication and a love for children to develop a positive attitude towards the profession.” (S4, Female,
19)
“The place you work as an intern, parents’ background, students' behaviors towards you, even the
administrators of the institution you are affiliated to affect your attitude towards teaching. If you are
exposed to mobbing in the workplace, this will also affect your attitude. When you work in a nonoppressive environment and have the chance to produce things with your own will, all the positive
aspects continue to accumulate and affect your attitude positively.” (S5, Female, 20)

4. Discussion
The initial aim of this study was firstly to determine the predictive power of career adaptability
and academic motivation on student teachers’ attitude towards the teaching profession. The
quantitative analysis indicated that career adaptability and academic motivation together
predicted attitudes towards the teaching profession significantly. Ginevra et al. (2016) state that
career adaptability help individuals gain confidence in handling tasks and changes, resulting in
the development of positive feelings in the pursuit of their career goals. Likewise, academically
motivated individuals tend to be enthusiastic about learning and are driven to accomplish with the
help of an internal control locus (Beaudoin, 2006). Teachers who show a positive attitude towards
teaching play an important role in the learning processes. They can work hard and effectively. On
the other hand, negative attitudes might hinder the professional progression of teachers.
Therefore, the professional careers of teachers might be said to depend on their attitudes towards
their profession (Deringöl, 2020). In this respect, career adaptability and academic motivation can
be said to have a strong predictive power on student teachers’ attitude. These results are consistent
with the previous literature which indicated the impact of career adaptability and academic
motivation on attitude. Chan et.al (2015) emphasize that there is a strong relationship between
career adaptability and career attitudes of university students, while Eryılmaz and Askeroğlu
(2019) suggest that career adaptability positively affects students’ attitudes towards future. Our
results expand the existing knowledge by highlighting the role of career adaptability in affecting
attitude towards the profession.
Our findings also revealed that academic motivation played an important role in predicting
attitude towards the teaching profession. If student teachers are motivated for teaching, they are
more committed to the profession (Sinclair et al., 2006), more likely to choose the teaching
profession upon graduation (Agbaria, 2013; Rots et al., 2014), and are more adaptable and
optimistic to the teaching profession (McLennan et al., 2017). Supporting career adaptability and
the academic motivation of student teachers thus might enable them to adapt to the profession,
and to give them the power and energy in handling tasks efficiently, which will provide
confidence and positive attitude towards the profession. Accomplishing this can be made possible
by providing student teachers with enough opportunities for understanding the facets of a
teaching career, identifying their motives for teaching, and developing positive attitudes towards
the profession. This finding is also consistent with other studies in Turkey (Bedel, 2015; İman, 2014;
Zembat et al., 2018) as well as in other contexts (Bukidnon & Tan, 2017; Watt & Richardson, 2008).
Another aim of the study was to explore factors affecting career adaptability, academic
motivation, and the causes of attitudes towards the teaching profession. Regarding the factors
affecting career adaptability, the qualitative dimension of the study demonstrated that motivation,
future goals, and beliefs about teaching profession had the influence. Motivated individuals are
expected to put more effort to develop their skills during their undergraduate education. They
tend devote themselves for achievement, explore opportunities to shape their career, and evaluate
different alternatives (Koyuncuoğlu, 2021). Future goals are personal ambitions that an individual
aspires to achieve, and they are personal objectives for their own lives. Having future goals about
the occupation help individuals make strong connections with their future job and regulate their
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plans accordingly (Ginevra et. al, 2021). Likewise, McAlexander et. al (2022) assert that students’
prior experiences, abilities, beliefs, and values directly motivate their choices in their career path.
Taken together, motivation, goals, and beliefs might be said to be important for student teachers in
the sense that they affect their career adaptability interchangeably. In a similar study conducted by
Bassi et al. (2007), it was revealed that students with high self-efficacy and motivation exhibited
higher academic expectations, attitudes, and career decidedness. Likewise, findings of the study
conducted by Tadele and Terefe (2016) support the view that career beliefs correlate with and
predict career exploration.
Regarding the factors affecting their academic motivation, the qualitative dimension indicated
that the desires for success, professional pride, and the pleasure of learning were the intrinsic
motivators of academic motivation, while instructors, role models, family members, and the
feedback the student teachers received were their extrinsic motivators. On the other hand, difficult
courses, uninteresting lectures, or having too many assignments had negative effects on their
academic motivation. Bergmark et. al (2018) suggest that student teachers have three different
motives. These can be extrinsic (e.g. salary, status), intrinsic (e.g. meaning of teaching, passion for
teaching) and altruistic (e.g. teaching as a valuable and important profession, desire to support
children’s development and making a difference in society). As stated by Deci and Ryan (1985),
individuals can be motivated in different ways and it is essential to understand what motivates
students during their teacher education program. Thus, it could be possible to remove the things
that negatively affect their motivation and attitude.
About the causes of student teachers’ attitude towards the profession of teaching, findings
belonging to the quantitative portion of the study have also been validated with the qualitative
dimension of the study. Student teachers drew attention to both personal and school-related
factors that influence their attitude towards the teaching profession. In addition to dedication,
child love, and future plans, career adaptability and academic motivation were among the
personal factors that affected their attitude. Ölçü-Dinçer and Seferoğlu (2019) imply that student
teachers’ preferences and career decisions are shaped in the early years of their education, adding
that preoccupied beliefs have a strong impact on their attitudes. In this respect, the participants of
the focus group interview might have mentioned personal factors such as child love, dedication,
and future career plans to shape their attitude. In a similar study, Balan et al. (2012) found that
passion for the profession, pleasure of working with children, pleasure in teaching, and personal
and professional development were among the intrinsic motives of students. Student teachers in
our study also emphasized that their interaction with teachers, parents, administrators, and
students during internship might change their attitudes towards the teaching profession. School
experience is another important determinant of how student teachers perceive the profession and
how they feel towards it. Similarly, the internship process has such a key role in student teachers’
attitudes that it could even determine the decision to remain in the profession or change career
plans (Goos et al., 2009; Inman & Marlow, 2004). In this respect, participants of the focus group
interview might have highlighted school-related issues based on their experience. Many
researchers have also indicated that student teachers’ attitudes and motivation can alter because of
the nature of the profession and quality of education during teacher training (Canrinus & FokkensBurinsma, 2014; Rots et al., 2014; Watt & Richardson, 2008; Yuan & Zhang, 2017). Correspondingly,
the qualitative data also gave parallel results with the quantitative data by indicating that students’
adaptation to career and their academic motivation were important predictors of their attitudes
towards the profession.
4.1. Implications
Based on the findings gathered in this study, teacher education programs should offer authentic
opportunities to develop student teachers’ career adaptability through field experience and
interactive environments that encourage them to discuss their views, beliefs, experiences and
understanding of teaching. This can help them to improve their adaptability to the teaching career
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and develop positive attitudes towards the teaching profession. They can then understand what
motivates and demotivates them.
The findings of the study also underline the importance of future research that can be
conducted about student teachers’ transformations into being novice teachers, and then experts, to
see how this process is experienced and what changes are observed regarding their attitude
towards the teaching profession in a longitudinal perspective. Moreover, it is strongly
recommended to conduct more in-depth qualitative studies to offer a theoretical grounding
concerning how teachers’ identities and attitudes are shaped over time. Lastly, future studies can
focus on theoretical relationships among other psychological or emotional variables to understand
their effect on attitude towards the teaching profession.
4.2. Limitations
This study is limited to freshmen, studying at five different branches of teacher education
programs in Turkey. Examining junior, sophomore, and senior students’ studying in some other
departments might have provided the study with in-depth understanding of student teachers’
views. In addition, the study is limited to self-report of the participants, which may cause
subjectivity, thus comprising the reliability of the answers. To overcome this limitation, additional
data collection techniques such as observation or document analysis could be administered in the
forthcoming studies with different samples. Lastly, this study is limited to student teachers, which
may have negative implications for the generalizability of the results. To get more insights about
the teaching profession and the relationships among the constructs of career adaptability,
academic motivation, and attitude towards the teaching profession, in-depth studies can be carried
out with in-service teachers in future studies.
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