
Journal of Pedagogical Research 
Volume 7 , Issue 4, 2023 
https://doi.org/10.33902/JPR.202320926  

Research Article 

A scale development study on democratic attitude 
among third and fourth grade students  

Cüneyt Akar 

1 and Ufuk Uluçınar 

2   1 

1Uşak University, Faculty of Education, Türkiye (ORCID: 0000-0001-6028-2036) 
2Uşak University, Faculty of Education, Türkiye (ORCID: 0000-0001-9167-5457) 

This study aims to develop an instrument that measures democratic attitudes levels in primary school 
students in third and fourth grades. This study involved 591 students (302 for exploratory factor analysis, 
289 for confirmatory factor analysis) enrolled in the 3rd and 4th grades. A literature review was conducted 
to prepare the scale items, and a pool of 32 items was created. A face and content validity assessment was 
performed by taking the opinions of four educators who are experts in classroom education and social 
studies education. A construct validity test was conducted on 302 students. The exploratory factor analysis 
resulted in a scale with three dimensions and 15 items. Confirmatory factor analysis was conducted with a 
group of 289 students using the scale. Based on the confirmatory factor analysis, the 15-item and 3-
dimensional structure of the scale was compatible with the collected data. According to the results, the 
reliability coefficient of the scale was .85. Thus, the scale can be considered a valid and reliable tool for 
measuring democratic attitudes among primary school students in third and fourth grades. 

Keywords: Democratic attitude; Primary school; Scale development

Article History: Submitted 8 May 2023; Revised 2 July 2023; Published online 6 September 2023 

1. Introduction

The Turkish Language Association [TLA] explains democracy as a form of government based on 
the people's sovereignty (TLA, 2005). Democracy, established on equality and participation, is 
today's most accepted state system (Erkal-Coşan & Altın-Gülova, 2014). As a democracy-adopting 
state, one of the main goals of Turkey is to raise citizens who understand and embrace democracy 
as a way of life. This is why democratic education has been a primary objective of national 
education. A democratic society can only exist with a democratic education (Edwards, 2010; Wang, 
2018). In terms of democratic values, education is most important to raise people who assimilate 
knowledge, skills, and values necessary for democracy, who are aware of their political duties and 
responsibilities, who make democracy a way of life, who are able to think about the consequences 
of their actions, and who actively participate in the development of society (Cohen & Fung, 2023; 
Sari & Sadik, 2011). As a result of acquiring democratic values and making these values a way of 
life, people will be able to make a positive contribution to the society in addition to being peaceful 
and happy (Toomey, 2010). As a result, democratic education can be defined as all activities aimed 
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at adapting democracy's fundamental values, such as equality, participation, tolerance, respect for 
human rights, trust, and cooperation, to the behavior of people (Alexander, 2023; Biamba et al., 
2021; Yeşil, 2002). The primary goal of democratic education, on the other hand, is to produce 
"effective citizens" who know, adopt, respect, and defend their individual rights and freedoms. 

The dimensions of democracy include knowledge, skills, attitudes, and values. With a 
constructivist understanding of learning, rather than students memorizing information, much 
more emphasis is being placed on developing students' attitudes and values than on memorizing 
information. Values and attitudes, however, are qualities that require a process to develop 
(Bacanlı, 2000). In this respect, lifelong education is needed in order to spread democratic values, 
attitudes, and behaviors and to make democracy common (Koç, 2008). 

A majority of democratic societies aim to educate children so that they develop attitudes, 
values, beliefs, and knowledge (Dzavo et al., 2021; Hakim, 2011; Samancı, 2010; Webb, 1971). Xu 
(2009) drew attention to the qualities of democracy, including knowledge, attitude, and skill in 
teaching democracy. He stated that knowledge of democracy is an essential part of the democratic 
quality. Democracies are practiced by learning specific knowledge of them. Democracies are also 
characterized by the ability to live a democratic lifestyle on a day-to-day basis. Students apply the 
skills of self-expression, communication, adaptation, and advocacy in line with their political 
tendencies and competencies. For democracy to work, it is also essential to have a democratic 
attitude. In a relatively democratic society, people have a habit of thinking and acting in a 
democratic manner. According to Shi (2007), democratic attitudes include attitudes toward 
democracy and attitudes in favor of democracy. While the attitude towards democracy expresses 
individuals' value perception and emotional tendency towards democracy, the attitude in favour 
of democracy mainly expresses people's love or hate, support or opposition. People can decide 
their willingness and tendency to participate in democracy when they have a democratic attitude 
(Xu, 2009). The democratic attitude of an individual, however, is defined as the ability to adopt 
values such as respecting the rights of the individual, respecting the individual's personality, 
ensuring justice, taking responsibility, promoting equality, showing open-mindedness, honesty, 
tolerance, cooperation, valuing, guiding, being benevolent and making it a behaviour, being ready 
and taking a position (Selçioğlu-Demirsöz, 2010). 

Primary schools have an active role in teaching students’ democratic attitudes and values 
(Dzavo et al., 2021; Strijbos & Engels, 2023; Yeşil, 2002). In Turkey, life studies in the first three 
years of primary school and social studies lesson in the 4th grade teach concepts, values, and 
principles of democracy (MoNE, 2018a, 2018b). This study seeks to create a scale to respond to the 
question of how democratic primary school students are by measuring of democratic qualities 
rather than teaching democracy in primary school. 

1.1. A conceptual Framework for Scale Development Studies on Democratic Characteristics 

There are scale development studies on democratic attitudes, skills, or behaviours. These studies 
can be structurally classified into three different groups: (a) the structure of the democratic class 
climate, (b) preserving and maintaining the democratic structure, and (c) the nature of democratic 
values and attitudes. Figure 1 presents a conceptual framework on democratic qualities from scale 
development studies. 

1.1.1. The structure of the democratic class climate 

The democratic classroom climate in schools has an essential effect on the teaching and 
internalization of democratic attitudes (Perliger et al., 2006). The democratic climate in the 
classroom should be questioned. A number of studies on democratic qualities have indicated that a 
democratic classroom climate can be measured in terms of protecting and supporting classroom 
structures, curriculum-instruction, teacher relations, participation, environmental regulations, and 
decision-making processes (Korkmaz & Gümüşeli, 2013; Mellora & Kennedy, 2003; Özcan, 2016; 
Öztürk & Kalender, 2022). 
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1.1.2. Preserving and maintaining the democratic structure 

The democratic class climate can be preserved and sustained through pluralism, justice 
administration, participation, accountability, emotional intelligence, critical perception, political 
understanding, and communication skills (Liagkis et al., 2022; Tarhan & Tutgun-Ünal, 2021). 

1.1.3. The nature of democratic values and attitudes 

Within the classification, scale development studies primarily focus on the nature and 
characteristics of democratic values and attitudes. Seeking rights, respect for differences, justice, 
and equality (Çermik, 2013; Kaya, 2021), the right to education, cooperation and freedom (Selvi, 
2006), cooperation in the classroom, participation in activities and group work (Kan, 2013) 
represent democratic behaviors in the classroom. Gömleksiz's (1993) study, one of the premier 
studies on democratic values, discovered dimensions such as being scientific, openness, equality, 
respect for ideas, participating, working together, voting and having minority rights in the 
classroom environment. Likewise, Liagkis et al., (2022) highlighted six dimensions of democracy 
skills: respect for others, intercultural awareness, communication skills, emotional intelligence, 
critical perception, and political understanding in the scale they developed based on the European 
Democracy Culture Competence framework. 

Based on high school students' perceptions, the scale development study by Özcan (2016) also 
focuses on participation, program, and relationships regarding the nature of the school climate. 
Cooperation, self-confidence, respect for differences, and fairness are among the democratic values 
for lower secondary school students (Uygun & Engin, 2014). According to Akbaş (2004), 8th-grade 
secondary school students develop democratic values such as respect, cooperation, kindness, and 
tolerance. In addition, Yıldırım and Türkoğlu's (2017) scale development study revealed 
democracy culture, democratic participation, duties and responsibilities, democratic rights and 
equality, citizenship values, and global citizenship attitudes in the context of democratic 
citizenship attitudes for secondary school students. Zodikoff (1967) developed a social attitude 
scale that clarified the values of democracy, group solidarity, empathy, independent thinking, and 
social responsibility for students in 4th and 6th grades. 

Kent-Kükürtcü et al. (2021) discovered that preschool children knew their rights, exhibited 
autonomous behaviors, and demonstrated democratic behaviors. There was only one study that 
investigated the development of equality, human rights, national sovereignty, and freedom among 
students in primary school (Karakuş, 2017). Finally, a one-dimensional scale development study is 
only found in Erbil and Kocabaş (2017) with respect to democratic attitudes. 

Rather than providing a systematic, detailed analysis of democratic attitudes and values 
explored in scale development studies, the aim of this study is to provide a conceptual framework 
for this research by looking at democratic attitudes and values explored in previous scale 
development studies. Moreover, it aims to lay the groundwork for developing the democratic 
attitude scale, especially for 3rd and 4th-grade students at the primary school level. As can be seen, 
Karakuş's (2017) democratic values and Erbil and Kocabaş's (2017) democratic attitude scales have 
been present in the literature. This gap in the literature will be filled by the current study's 
democratic attitude scale for 3rd and 4th-grade students. Accordingly, this research aims to 
develop a valid and reliable scale to determine the democratic attitude levels of primary school 3rd 
and 4th-grade students. 

2. Method 

2.1. Research Design 

Aiming to develop a democratic attitude scale for primary school students, the present study was 
designed in the survey model. By examining a sample of a group of individuals, this model can 
identify inclinations, attitudes, and ideas (Creswell, 2014).  In accordance with the model, the steps 
to be followed in the scale development process were explained in detail.  
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2.2. Participants  

The research was conducted in primary schools in a city located in the inner Aegean region. Based 
on socioeconomic status, six primary schools were identified with the support of the Provincial 
Directorate of National Education. An exploratory factor analysis [EFA] was conducted on three 
schools, while a confirmatory factor analysis was conducted on the remaining three. An EFA was 
performed with 302 students and a confirmatory factor analysis [CFA] was conducted with 289 
students. The study involved 501 students in total. 

Table 1 
Demographical characteristics of the students in the exploratory factor analysis 
Variable Frequency Percentage 

Gender 
Female 
Male 

 
146 
156 

 
48.3 
51.7 

Class 
3rd grade 
4th grade 

 
111 
191 

 
36.8 
63.2 

Total 302 100 
 

The number of students participating in the research for EFA is 302. Of these students, 146 
(48.3%) were females, and 156 (51.7%) were males. There were 111 students in the 3rd grade 
(36.8%), and 191 in the 4th grade (63.2%). 

Table 2 
Demographical characteristics of the students in the confirmatory factor analysis 

Variable Frequency Percentage 

Gender 
Female 
Male 

 
132 
157 

 
45.7 
54.3 

Class 
3rd grade 
4th grade 

 
152 
137 

 
52.6 
47.4 

Total 289 100 
 

A total of 289 students, 132 (45.7) females and 157 (54.3) males participated in the study for 
confirmatory factor analysis. One hundred fifty-two students were 3rd-grade, and 137 were 4th-
grade students. 

2.3. Data Collection  

2.3.1. Reviewing the literature and creating an item pool 

At the beginning of the scale development process, the relevant literature was reviewed. Several 
statements concerning the democratic attitude were identified and listed. An examination of the 
scales associated with the democratic attitude was conducted. The researchers also added 
additional statements to the list that were not included in the original list, but that were viewed as 
necessary. In addition to this, life studies and social studies curricula were examined in order to 
identify whether or not the items on the list were appropriate for teaching in the 3rd and 4th 
grades of a primary school. There are a few items on the list that have not been included as 
learning objectives within the curricula related to democratic attitudes, so those items have been 
omitted. This method of creating an item pool resulted in a total of 32 items being included in the 
item pool. 

2.3.2. Expert consultations 

The draft item pool was reviewed by three different expert groups. The first group consisted of 
two experienced teachers with master's degrees in classroom education who teach 3rd and 4th 
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grades. Teachers first assessed whether the items were appropriate for 3rd and 4th-grade courses. 
They also examined whether the children understood the materials correctly based on their levels. 
The examinations resulted in the exclusion of one item and the editing of others. 

The second group included two academicians who completed their doctorates in classroom 
education and taught life studies and social studies. A number of corrections were requested by 
experts in terms of scope and applicability of the scales. 

Lastly, there were two academicians with studies on democratic attitudes who were members 
of the third group. Corrections and modifications were made to items. Thirteen statements were 
corrected, and one statement was excluded based on suggestions from all expert groups. There are 
a total of 31 statements on the scale, and it is rated from 1 to 4 on a 4-point scale. Students were 
asked to respond to each statement as "never" (1), "sometimes" (2), "often" (3), and "always" (4). 

2.2.3. Pilot study 

The pilot study involved 25 students and a teacher with a master's degree in classroom education 
and 20 years of teaching experience. Students were assessed on their understanding of the 
statements and their difficulty with certain statements, as well as their critical points in the scale 
instruction. The scale needed to be explained clearly and in detail before being applied during the 
pilot phase, with sample statements written on the board. Following the practitioner reading each 
item one by one and ensuring that each student understood it, it was decided to move on to the 
other statement and complete the scale in this way. 

2.4. Data Analysis 

The data were analyzed by using bot exploratory and confirmatory factor analysis. Following the 
pilot, 302 students of the 3rd and 4th grades from three primary schools of lower, middle, and 
upper socioeconomic groups were evaluated using the 31-item scale prepared for EFA. In 
collaboration with the classroom teacher, the researchers make the program work. Classroom 
teachers and the school administration supported the implementation. Several examples were 
written on the classroom board before the application to show how the students would fill out the 
scale. Research was completed by the researchers, and the classroom teacher determined that the 
students understood and were ready to complete the application. Using the data collected for EFA, 
the 15-item scale was applied to 289 students in third and fourth grades who were similarly 
classified as lower, middle, and upper groups. The students were more able to fill out the 15-item 
scale determined for CFA. 

3. Findings 

This section presents the results of EFA, CFA and the reliability analysis of the scale. 

3.1. Findings regarding Exploratory Factor Analysis 

EFA was performed in order to ensure construct validity of the democratic attitude scale. A key 
aim of the EFA is to reduce many items in the draft scale to get hidden structures, thereby 
portraying and understanding their basic dimensions (Field, 2009). 

In order to determine whether the data are suitable for factor analysis, the Kaiser-Mayer-Olkin 
sample adequacy coefficient and Barlett Sphericity test should be calculated (Tabachnick & Fidell, 
2013). In addition to showing how much variance is explained by the factors, the KMO value gives 
the sample adequacy measurement value. This study found that the KMO value was .83. 
According to Büyüköztürk (2011), when the KMO coefficient exceeds .70, EFA can be performed. 
The result of the Barlett sphericity test, another parameter for the suitability of the data for factor 
analysis, was calculated [χ(289)= 818,203; p=0.00]. As recommended by Brace et al. (2003), the p-
value for this test should be lower than .05. Therefore, both values suggest that factor analysis 
could be applied to the data. 

Exploratory factor analysis was conducted using Varimax vertical rotation. Items below .45 
were excluded from the analysis as factor load was restricted to .45. This resulted in 16 items being 
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removed from the scale. There were 15 items remaining in the scale after item extraction. Results of 
EFA indicate that the scale has three dimensions with eigenvalues greater than 1, representing 
47.52% of its variance. Additionally, the scree plot displayed how many factors were included in 
the scale. The scree plot is presented in Figure 2. 

Figure 1 
The scree plot of the data 

 

Figure 2 shows that the scale can be acceptable with three dimensions having eigenvalues above 
1. The EFA results are presented in Table 3. 

Table 3 
Findings related to Exploratory Factor Analysis 

Dimensions and items 
Factors 

1 2 3 
Democratic participation    

15- I attend activities organized by the class or school voluntarily .742   
16- I attend voluntarily in setting the classroom rules .721   
23- I attend class discussions as a volunteer .572   
27- I participate in class voting as a volunteer .571   
31- I voluntarily attend the decisions taken by the class .534   

Respect  

5- I respect my friends who have different characteristics (people with 
disabilities, people with poverty, etc.) 

 .800  

7- I respect friends who have opinions different from mine  .732  
8- I respect friends with different clothes  .621  
14- I respect friends with a different appearance  .482  

Equality/Freedom  

2- I believe that boys and girls have equal rights   .728 
10- I believe that all people have the right to express their ideas freely.   .624 
11- I believe that all people (e.g., rich and poor, strong and weak) have equal 

rights. 
  .557 

18- I believe that friends from villages or from other regions have equal rights.   .518 
24- I believe that all people have the right to make free decisions   .507 
25- I believe that everyone is of equal worth.   .460 

Reliability: Cronbach Alpha .81 .67 .69 .69 
The variance explained: % 47.52 28.43 9.88 9.21 
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The statements with a factor loading less than .45 in the EFA were excluded from the analysis. 
EFA results explain that it consists of 3 dimensions representing 47.52% of the variance of the scale. 
The explained variance values are 28.43%, 9.88% and 9.21%, respectively for the dimensions. The 
factor loadings vary between .460 and .800. Taking the items included into consideration, the 
dimensions were named as (a) democratic participation, (b) respect and tolerance, and (c) equality 
and freedom, respectively. Table 4 presents the correlations among the dimensions.  

Table 4 
Descriptive statistics and correlation coefficients about the democratic attitude scale 

 N Average SD P R EF 

Participation (P) 302 17.81 2.49 1   
Respect (R) 302 13.28 2.48 .444** 1  
Equality/Freedom (EF) 302 20.32 3.44 .425** .461** 1 

 
The binary correlations between dimensions are below .85 indicating no multi-collinearity 

problem (Litch, 1998). The findings show that the correlation coefficients are below this reference 
value. 

3.2. Reliability Results for the Democratic Attitude Scale 

The item total correlation coefficients and the dimensions' Cronbach alpha coefficients were 
calculated. These coefficients are depicted in the table below. 

Table 5 
Item total correlation coefficients and reliability coefficients 
Dimension Item Item-total correlation Reliability coefficient 

Participation 

15 .42 

.69 

16 .44 

23 .46 

27 .43 

31 .41 

Respect 

5 .42 

.67 
7 .53 

8 .52 

14 .36 

Equality/Freedom 

2 .39 

.67 

10 .36 

11 .43 

18 .42 

24 .36 

25 .42 

                                                          Overall .81 

 
As Table 5 suggests, the democratic attitude scale is reliable because it has item-total 

correlations over .25 and internal consistency coefficients over .60 for all dimensions (Field, 2009). 
The reliability coefficient of the whole scale was found to be .81. 

3.3. Results on Confirmatory Factor Analysis 

In order to determine whether the model tested in confirmatory factor analysis is compatible with 
the research data, some fit indices are referenced. The fit indices give a value for whether the tested 
model is acceptable. The research data for the indices is expected to be between the lower and 
upper values determined. Index values between these values show that the model is acceptable 
(Kline, 2011). It is seen that there is no consensus on which of the CFA compliance indices should 
be reported, except for the reporting of 𝜒2/df (İlhan & Çetin, 2014). Since chi-square significance 
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level is affected by sample size, it is recommended to use chi-square/degree of freedom (Şimşek, 
2007). For other indices, McDonald and Ho (2002) recommended reporting CFI, GFI, NFI and 
NNFI (TLI) values, Garver and Mentzer (1999) suggested reporting RMSEA, CFI and NNFI (TLI) 
values, Brown (2006) recommended reporting RMSEA, SRMR, CFI and NNFI (TLI) values, and 
Iacobucci (2010) suggested reporting CFI and SRMR values. This study examined the indices of 
chi-square/sd, GFI, AGFI, IFI, TLI, CFI, RMR, and RMSEA. 

3.3.1. Fit indices 

The reference values and the fit indices in the measurement model are depicted in Table 6. 

Table 6 
Comparison of the measurement values founded in the study and the reference fit indices by Kline 2011) 
 Measurement values Excellent fit Acceptable fit Result 

CMIN 157.959    
SD 87    

CMIN/ sd 1.816 0 ≤ 𝜒2/𝑑𝑓 ≤ 2 2 ≤ 𝜒2/𝑑𝑓 ≤ 3 Excellent fit 

GFI .932 0.95 ≤ GFI ≤ 1.00 0.90 ≤ GFI ≤ 0.95 Acceptable fit 
AGFI .907 0.90 ≤ AGFI ≤ 1.00 0.85 ≤ AGFI ≤ 0.90 Excellent fit 
IFI .911 0.95 ≤ GFI ≤ 1.00 0.90 ≤ GFI ≤ 0.95 Excellent fit 
NNFI (TLI) .920 0.95 ≤ TLI ≤ 1.00 0.90 ≤ TLI ≤ 0.95 Acceptable fit 
CFI .909 0.97 ≤ CFI ≤ 1.00 0.95 ≤  CFI  ≤ 0.97 Acceptable fit 
RMR 0.33 .005 > RMR .06 ≤ RMR ≤.08 Excellent fit 
RMSEA .053 0 ≤ RMSEA ≤ 0.05 0.05 ≤ RMSEA ≤ 0.08 Excellent fit 

 

The fit index values obtained from CFA were calculated as 𝜒2/𝑑𝑓 = 1.816, GFI=.932, 
AGFI=.907, IFI= .911, TLI= .920, CFI=.909, RMR= 0.33 and RMSEA=.053. Table 6 shows that the 

overall fit index of the tested model, 𝜒2/𝑑𝑓, is in the excellent fit range. A value below 3 indicates 
an acceptable fit, and a value below 2 indicates a good fit (Bryne, 2010; Schermelleh-Engel et al., 
2003). According to Cole (1987), the model's overall fit is excellent when the chi-square/df ratio is 
less than 2. 

3.3.2. CFA diagram for the democratic attitude scale 

Figure 2 shows the CFA diagram in measurement model for the scale. 

Figure 2 
CFA diagram in measurement model 
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As seen in Figure 2, the regression coefficients vary between .49 and .68 for Democratic 
Participation (DP), between .29 and .63 for Respect/Tolerance (RT), and between .44 and .51 for 
Equality/Freedom (EF). 

4. Conclusion and Discussion 

The purpose of the current study was to develop a democratic attitude scale for 3rd and 4th-grade 
primary school students. The results of EFA and CFA, which are accepted in scale development 
processes, showed that it was a valid scale (Büyüköztürk, 2011; Kline, 2011; Schermelleh-Engel et 
al., 2003). To sum up, the 15-item scale consists of three dimension as democratic participation (5 
items), respect/tolerance (4 items), and equality/freedom (6 items). Moreover, the reliability 
coefficients of the dimensions obtained were .69, .67, and .67, respectively. The overall reliability 
coefficient of the scale is .81. These coefficients show that the scale has a reliable structure (Can, 
2022; Field, 2009; Tabachnick & Fidell, 2013). 

As previously mentioned, the dimensions of this scale are democratic participation, respect, and 
equality/freedom. Consistent with these dimensions, equality (Çermik, 2013; Gömleksiz, 1993; 
Karakuş, 2017; Yıldırım & Türkoğlu, 2017), respect for different ideas, respect for others and 
respect for differences (Çermik, 2013; Gömleksiz, 1993; Liagkis et al., 2022; Uygun & Engin, 2014), 
freedom (Karakuş, 2017) and autonomous behaviors associated with freedom (Kent-Kükürtçü et 
al., 2021) and democratic participation (Kan, 2013; Yıldırım & Türkoğlu, 2017) have been found as 
a dimension of democratic attitudes or values in many studies. 

The democratic participation dimension (28.43%) explains a significant part of the variance 
value (47.43%) of the democratic attitude scale. This result shows that democratic participation is 
the most prominent and adopted democratic attitude in the perceptions of primary school students 
(Field, 2009). This dimension consists of students' voluntary participation in classroom and school 
activities, setting rules, discussions, voting, and decisions. Similarly, participation has been 
addressed as a direct dimension in some studies (Kan, 2013; Özcan, 2016; Öztürk & Kalender, 2022; 
Yıldırım & Türkoğlu, 2017). In addition, democratic participation is indirectly emphasized through 
actions such as cooperating with others in a group activity (Gömleksiz, 1993; Kan, 2013; Uygun & 
Engin, 2014), voting (Gömleksiz, 1993), and duty/responsibility (Yıldırım & Türkoğlu, 2017). As a 
result, individuals who participate in such actions democratically are responsible for themselves 
and others. As one of six attitudes crucial to a culture of democracy, responsibility is promoted by 
the Council of Europe (2016). According to the Council of Europe, responsibility is a critical 
attitude that enables the implementation of democratic skills, because it involves examining one's 
actions and their consequences, making decisions about what actions to take, and determining 
how one should behave according to one's values and duties. Consequently, democratic 
participation on the basis of responsibility is noteworthy as a dimension of the democratic attitude 
scale developed to understand how primary school students participate in democracy. 

Respect is the second important dimension revealed by the democratic attitude scale. People's 
different structural characteristics (poor, disabled, etc.), thoughts, clothing styles, and appearances 
are all taken into account in this attitude. Respect is often measured under various names, 
including respect for ideas, respect for others, and respect for differences (Çermik, 2013; 
Gömleksiz, 1993; Liagkis et al., 2022; Uygun & Engin, 2014). Respect for the mentioned 
characteristics of people facilitates democratic interaction and intercultural dialogue with other 
people (Council of Europe, 2016). In order to determine the extent to which primary school 
students demonstrate respect, participation in a democratic classroom environment is as important 
as taking responsibility. 

As a third dimension, the democratic attitude scale assesses the level of equality and freedom. 
Student perceptions of freedom and equality were combined in this dimension. In this dimension, 
statements include attitudes toward expressing their thoughts and making decisions freely, as well 
as attitudes towards people from different social, cultural, and economic backgrounds. It can be 
interpreted that students are associating having equal rights with being able to express themselves 
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freely. Equality and freedom are one of the most emphasized values in scales from preschool 
students (Kent-Kükürtçü et al., 2022) and elementary school students (Karakuş, 2017) to pre-
service teachers or teachers (Çermik, 2013; Gömleksiz, 1993; Karakuş, 2017; Yıldırım & Türkoğlu, 
2017). 

5. Suggestions 

Following a literature review, items for this democratic attitude scale were derived from a survey 
research design. It can be suggested to conduct a mixed research study in which first a qualitative 
data collection is conducted and then a quantitative application is performed based on these 
structures in order to understand "what" democratic attitudes and values are in primary school 
students' perceptions. 

Students' attitudes toward democratic participation, respect, and equality/freedom can be 
studied using regression analyses based on possible social, economic, cultural, and educational 
factors. Further, it may be possible to increase experimental studies aimed at improving the 
democratic attitudes of primary school students by creating a democratic classroom climate. In 
addition to participation and respect in the democratic attitude scale, an attitude towards 
equality/freedom dimension emerged. Primary school students' schemes may not construct 
equality and freedom fully or correctly, and both values may have aggregated into the same factor. 
Therefore, it is proposed to conduct a qualitative case study utilizing psychometric tests, 
metaphorical research, documentation, and observation to examine how both democratic values 
are organized in primary school students' cognitions. 

In light of the conceptual framework of democratic qualities, it is possible to analyze the impact 
of democratic actions or arrangements (e.g., curriculum-teaching structures, preserving and 
organizing classroom structures, environmental arrangements, teacher relationships, decision-
making) on forming democratic classroom climates. A number of elements related to continuity in 
democratic structures (e.g., pluralism, justice management, emotional intelligence, critical 
perception, political understanding, communication skills) can also be examined with regard to 
students' attitudes towards participation, respect, and equality/freedom in primary school. 

As well as participation, respect, equality, and freedom on this scale, civic awareness and self-
efficacy were identified by the Council of Europe as democratic attitudes. These two dimensions 
may be addressed by democratic attitude scales that can be developed at the elementary school 
level.  
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